CHAPTER I

INTRODUCTION
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*ﬁn. of the language skills. @d le
muchyinformation, which is considered as knowledge of e textitha
Qmers read contains all sorts of information such as scienczgth lo
@ fact, reading has given the learners an opportunity to find out ho they
know about their life in general.

Getting information from the printed materials indeed is not as s s
> what most people think. Many times when people asked, what they y
Fbat &

- comprehended from their readings, they cannot explain it precisely.
z The explanation above tells us that reading is a necessary skil

oeamer needs. Unfortunately, how to teach reading has not been given due
our schools. In the past, according to the traditional view, reading ith th
@'s mastering the names of the letters, then mastering the letter-son

relationships, then leaming some easy words in iso)
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er’s notion of reading is very important to
determine the most suitable strategies and methods for reading effectively; it can

also help in the way teachers tend to teach reading texts. In the past, teachers used



E& all, some might not even be able to understand th
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eble to set for the achievement routine exams. In such case, stud cked

to present a subject in the textbook and ask students to read whether silently or
loudly, and then students had to answer the questions that follow. Students,

naturally, had no choice but to read even if they had not technical ways of how te

interest were the teacher’s

0 a lot of re;
d

ding ithout prope i
unable to i ey have,
t. The

a _
strate ts may find themselves

CSLl

t students hate to read; they only read the required textbook i to be

not interest to the reading or they are lazy to answer the questions accordi e

w motivation to read, even if they read, they show negative attitudes such ume
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text. For most of the learners, reading is an extremely difficult task that ﬁs
interrogated body of skills, which also does not get easier with the passag e
and the accumulation of experience.

It is widely believed, however, that reading is more difficult than teachin,

g language skills. Hence, to read effectively, the learner should I&e to use

competences simultaneously; the linguistic and rhetorical. The latte

lifelong readers (Harp and Brewer (1996)).




e Leamers should probably develop reading comprehension skill much like
learning to drive. Reading Comprehension becomes so automatic that most skilled

readers forget that they had to develop their reading comprehension skill.

suw&kmg word, but without readmg co
ﬁor Reading comprehension skills separates the “Passive” uz‘

from the “active” readers. Skilled readers do not just read they int
w text. Skilled readers, for instance: predict what will happen next in a ing
clues presented in text, create questions about main idea, message, or uhg

text, monitor understanding of the sequence, context, or characters ders

z 2001).
All teachers want their students to be good readers, but notalla i

st ways to teach reading. Effective reading requires not only accurate reading
%, but also to bale to comprehend easily and automatically (Lyon%ﬁ).
Leamers comprehend better when they see the text organized in/s

way, whiclvaslly, be understood, and @9 the relationships
between i onitor their own




. approach. It is one that has been used successfully with students of all ages. It is a
tried-and true method of helping students comprehends what they are reading.

To accommodate those reading skills, the teachers or lectures are hoped to

ord Question; the 3Rs represent the words read, re

ngeatured in this acronym are for some difficult to acquire. Fo

e teacher needs this technique to make certain students fully und

w survey, question, read, recite and review prior to applying this me a
> reading text. Semantic mapping can be used for at last several t

- instructional purposes. They can assist teachers in planning for instruction by
z helping them identify the patterns of organization of ideas and the concepfs.
A semantic mapping can be useful for introducing the importan

ocabulary in a selection to be read. It shows students how the terms are

Eﬁelatei Teachers can use a semantic mapping to activate and%tud :

Steps in the creation if semantic mapping strategy particularly the concept
and word mapping method are: analyze the concepts and vocabulary in the text.



_Arrange the words in a seap that depicts the interrelationships between the

concepts. Add to the diagram the words or concepts that are already understood

by the students in order to depict the relationship between what they know and the

&e arch problems of this study are fo

Do SQ3R and Semantic Mapping significantly

Comprehension?

2. Which of the techniques is more significantly effectiv reading

comprehension?

“1.3 The Objectives of the Study k
z SQ3R and Semantic Mapping are about reading strategies more

particularly, about how reading strategies can be successfully tau;

goes into successful teaching of reading strategies. Reading strategies are «
éﬁrzst not only for what they reveal about the ways read

raction with written text, but also for how the use of strategies is rgl

1. Whether teaching method with SQ3R and Semantic Mapping significantly
affect in reading comprehension.



2. Which of these techniques the most .significantly effective on reading
comprehension is. |

of this s eEdtouse or. : (1) The practical of
ion; (2) English teachers as a giving con i
Q ability in reading comprehension. g
w 1.5 The Scope of the Study
> There are other factors that enable the readers to comprehend g
g text such as attitudes, assumption toward reading, background ge,

language abilities, thinking abilities, purpose for reading and affectio

: citied the factors that affect reading text. 2

gn the case the writer just focuses her research on use two tect&

are SQ3R and Semantic Mapping. According to the test of readi

'comprehmv writer limits the test into two @m‘e: erential and
-UNIM







