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Abstract. This study aimed to describe the implementation of the training management 

model for the implementation of the prototype curriculum in schools. The descriptive 

approach was followed in this study. The research sample consisted of 25 teachers from 
Baitul Aziz High School Deli Serdang, North Sumatra, Indonesia. Questionnaire of (38) 

items starting from the stages of preparation, organization, implementation, monitoring 

and evaluation. The results of the study prove that the implementation of the training 

management model for the implementation of the prototype curriculum at Baitul Aziz High 
School is in the middle category, with an average of 2.74. The advantages of the training 

management model for implementing the prototype curriculum at Baitul Aziz High School 

are: 1) selection of training strategies, 2) coordinating training materials, 3) presenting 

material from resource persons, 4) training participant feedback reports are in the high 
category and 5) increase the knowledge of the trainees. The results of the study 

recommend: 1) it is necessary to add training materials by considering the local content of 

the school, 2) the next training strategy has facilitated the local content of the school, 3) it 

is necessary to increase the time for collecting assignments from the training participants. 
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1 Introduction 

The prototype curriculum is a curriculum that aims to restore learning after the Covid-19 

pandemic. The Prototype Curriculum is a continuation of the Emergency Curriculum. The 

results of an evaluation conducted by the Educational Standards, Curriculum and Assessment 

Agency (BSKAP) show that schools that use the Emergency Curriculum are four to five months 

more advanced in learning than those that use the full 2013 Curriculum. Based on these findings, 

the Ministry of Education and Culture, Research and Technology has developed a strategy to 

overcome the learning loss experienced by students during distance learning during the 

pandemic, one of which is through the Prototype Curriculum which is a continuation of the 

Covid-19 Pandemic Special Period Curriculum or Emergency Curriculum. 
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The prototype curriculum is a curriculum whose characteristic is to implement project-based 

learning, to support the development of students' character in accordance with the Pancasila 

Student Profile. Implementation of the prototype curriculum, that schools are given the 

flexibility and independence to provide learning projects that are relevant and close to the school 

environment. Project-based learning can develop student character because it provides 

opportunities for students to learn through experience (experiential learning). Students 

experience for themselves how to tolerate, work together, take care of each other, and so on, as 

well as integrate essential competencies from various disciplines. 

The results of research by Rosnelli et al (2022) prove that the profile of Pancasila students can 

be realized through the application of a prototype curriculum in schools. The implementation of 

the prototype curriculum uses learning strategies that are tailored to the characteristics of 

students (Giyarsi, 2020; Tambunan, 2021). The application of the prototype curriculum can 

build students' souls to be ready to face challenges by utilizing the potential of students (Fine, 

2022). The application of the prototype curriculum is an effort to maximize learning recovery, 

so that students can absorb learning materials optimally, even though this prototype curriculum 

is still in a trial period (Aiman, 2022; Primanita, 2022). The results of teacher performance in 

education, teaching or training programs cannot be separated from the facilities that support the 

learning process in accordance with the characteristics of students. (Sunarsi, 2020). In addition, 

the principal must also be able to guide, motivate, and create a comfortable working atmosphere 

(Muspawi, 2021). Teacher performance will also increase if principals can facilitate teachers to 

participate in learning management training (Sunarsi, 2020; Reza et al., 2019; Risdiantoro, 2021 

and Sa'adah, 2021) 

The Bhinneka Tunggal Ika project is learning outside the classroom by involving students in 

games, which aims to unite students' ideas so that the desired common goal is achieved. The 

Bhinneka Tunggal Ika project, among others, respects differences, cooperation, and the ability 

to collaborate to achieve goals. The prototype curriculum can provide flexibility for teachers to 

innovate learning. One of the most effective strategies in learning is adapting to situations and 

conditions. These situations and conditions exist in the curriculum at the level of each education 

unit. This means that what plays a role in this situation is school management to improve the 

quality of education (Isamuddin, 2021). Furthermore, it is necessary to improve the management 

of learning for curriculum completion in an effort to improve the quality of education (Clara et 

al, 2021; Rigianti, 2020 and Baalawi, 2020) 

The implementation of the training management model of implementing the prototype 

curriculum is important in project-based learning efforts to build student character development 

because it provides opportunities for students to learn through experience (experiential 

learning). Through project activities students will learn about how to tolerate, work together, 

take care of each other, and others, as well as integrate essential competencies from various 

disciplines according to the curriculum content (Wiwik, 2021). The training management model 

for implementing the prototype curriculum developed will train teachers for learning recovery, 

teachers will facilitate students to be able to adapt to the times and catch up in learning, so 

students can adapt and will be able to survive. The characteristics of the prototype curriculum 

are implementing project-based learning to support character development according to the 

profile of Pancasila students. The prototype curriculum, gives schools the flexibility to provide 

the independence to teach students through learning projects that are relevant and close to the 

school environment. 



 

 

 

 

Management is the process of planning, organizing, directing and controlling an activity. 

Meanwhile, Ahmad (2020) explained that training management is training management that 

includes planning, organizing, implementing and evaluating it so that training can be carried out 

effectively and efficiently. Management of training on the application of the prototype 

curriculum is the management of training on the application of the prototype curriculum which 

includes planning, organizing the implementation and evaluating it so that the training in the 

implementation of management of the implementation of the prototype curriculum can be 

carried out effectively and efficiently. Elis and Santika, 2018 explained that through training 

can improve knowledge, skills and attitudes and talents. Next is material planning, instructor. 

the right methods and strategies as well as a supportive environment and available facilities can 

realize quality training (Putri, 2019). Good training management and the determination of 

appropriate training objectives and targets as well as the use of appropriate resources can 

accelerate the objectives of the training carried out (Widiansyah, 2018). The training 

management model can be done through planning, organizing, directing, and monitoring and 

evaluating (Saajidah, 2018). According to Mawardi et al. (2019) for successful training 

management, it is necessary to consider the needs analysis, planning, preparation of materials, 

implementation, and assessment of training. The implementation of training management needs 

to be planned about modeling and designing programs, identifying needs, determining job 

performance, identifying learning needs, determining goals, building curriculum (Sulistiono and 

Blue, 2020). The training management model for implementing the prototype curriculum in 

schools is as shown below. 

 

Fig. 1. Management Model of Prototype Curriculum Implementation in Schools 

 

Implementation of the training management model for the implementation of the prototype 

curriculum starts from planning, organizing, implementing, monitoring and evaluating. The 

evaluation focused on training planning, training organization, training implementation, training 



 

 

 

 

supervision, improving training outcomes regarding the knowledge, attitudes and skills of the 

trainees. In particular, this study seeks to answer research questions about how to implement 

management training on the application of a prototype curriculum at Baitul Aziz school, Deli 

Serdang, Indonesia. 

2 Method 

This study relies on a descriptive survey method. The instrument developed refers to previous 

research such as Ahmad and Darwis (2020); Aiman and Rizki (2021), Clarra et al (2021), Elis 

and Santika (2018), Elizar and Tanjung (2018), Fine et al (2018), Isamuddin (2022) and Rosnelli 

(2022). The final version of the instrument regarding the implementation of training 

management on the implementation of the prototype curriculum at Baitul Aziz High School 

consists of 38 items which are distributed into planning stages 1-10; 2) organizing 11-18; 3) 

implementation of 19-26; 4) surveillance 27-31; 5) evaluation 32-38. The instrument (38) of 

these items has met the requirements of validity and reliability and is considered appropriate for 

this study. 

For all questionnaires using a four-point Likert Scale was adopted to correct the study 

instrument by giving each item one score out of four degrees (often occurs, sometimes occurs, 

rarely occurs, never occurs) representing the numbers (4, 3, 2, 1). The scale was adopted to 

analyze the results: 1.00-2.00 low, 2.01-3.00 moderate, and 3.01-4.00 high. 

The population of this study were 25 high school teachers who participated in the 

implementation of the prototype curriculum. While the research sample is all teachers (25) who 

are training participants at Baitul Aziz Deli Serdang Indonesia Middle School for the 2021/2022 

academic year. 

Research question: how is the implementation of training management on the application of the 

prototype curriculum at Baitul Aziz High School Deli Serdang Indonesia? 

To answer these research questions, as evidenced by the results of the study, there are 5 stages 

of implementing management training on the application of a prototype curriculum at Baitul 

Aziz High School Deli Serdang Indonesia, which are extracted and illustrated in the following 

5 stages. 

2.1 Stage 1: Planning 

The responses of the trainees to answer the first specific research question at the extracted 

planning stage are illustrated in the following table. 

Table 1. Average and Standard Deviation (SD) of Training Participants' Responses to the Training 

Preparation Stage. 

Rank No Indicator Means SD Level 

1 3 Choosing a training strategy  3.39 .896 High 

2 2 Defining training presenters  3.22 .940 High 

3 5 Provide training materials and media  3.22 .940 High 

4 4 Identify training needs 2.50   .937 Medium 



 

 

 

 

Rank No Indicator Means SD Level 

5 1 Prepare training equipment 2.50   .999 Medium 

6 8 Preparing the training ground 2,43   .989 Medium 

7 7 Identifying trainees 2.37   .899 Medium 

8 9 Setting training goals and targets 2.22 .983 Medium 

9 6 Develop prototype curriculum 2.22 .983 Medium 

10 10 Recording training materials 2.21 .983 Medium 

The results of the study prove that the average response of the trainees about the stages of 

preparation for the implementation of management training on the implementation of the 

prototype curriculum ranges from (3.39-2.21). Occupying the highest order (3.39) is choosing 

a training strategy, while recording training materials is in the last place (2.21). 

2.2 Stage 2: Organizing 

The responses of the trainees to answer the first research question at the organizing stage as 

extracted are illustrated in the following table. 

Table 2. Average and Standard Deviation (SD) Responses of Training Participants on the Stage of 

Training Organizing. 

Rank No Indicator Means SD Level 

11 14 Coordinate training materials  3.21 .990 High 

12 12 
Coordinate the order of giving 
material from resource persons 

3.21   .987 High 

13 17 Formulating the training model 3.15   .969    High 

14 15 
Determine the training 

committee 
3.02   .939 High 

15 13 
Prioritizing training goals and 

targets 
2.44 .983 Medium 

16 18 Determine trainees 2.44 .993 Medium 

17 11 Arrange training schedule 2.30 .973 Medium 

18 16 
Formulate training 

implementation strategy 
2.20 .983 Medium 

The results of the study prove that the average response of the trainees about the management 

implementation of the implementation of a special prototype curriculum for the organizing stage 

ranges from (3.21-2.20). Occupying the highest order (3.21) is coordinating training materials, 

while formulating training implementation strategies is in the last place (2.20). 

2.3 Stage 3: Implementation 

The responses of the trainees to answer the first research question specifically for the 

implementation stage of the management implementation of the extracted prototype curriculum 

are illustrated in the following table. 

                        

 



 

 

 

 

Table 3. Average and Standard Deviation (SD) Responses of Training Participants Regarding the 

Training Implementation stage. 

Rank No Indicator Means SD Level 

19 22 
Training Participants' 

Response 
  3.59 .886 High 

20 20 Singing Indonesia Raya 3.22 .940 High 

21 21 
Presentation of Material from 

Interviewees 
3.05 .963 High 

22 19 Carry out training opening 2.70 .973 Medium 

23 23 Assignment to trainees 2.53 .993 Medium 

24 24 
Discussion between training 

participants 
2.33 .983 Medium 

25 26 Closing 2.23 .993 Medium 

26 25 
Collection of assignments for 
training participants 

2.23 .987 Medium 

The results of the study proved that the average response of the trainees about the 

implementation of the prototype curriculum implementation management, especially at the 

training implementation stage, ranged from (3.59-2.23). Occupying the highest order (3.59) is 

Training Participants' Response, while Collection of assignments for training participants is in 

the last place (2.23). 

2.4 Stage 4: Supervision 

The responses of the trainees to answer the first research question specifically for the 

supervision phase on the management implementation of the prototype curriculum 

implementation, as extracted are illustrated in the following table. 

Table 4. Average and Standard Deviation (SD) Responses of Training Participants Regarding the 

Training Supervision Stage. 

 

The results of the study prove that the average response of the trainees about the supervision 

stage in the implementation of management implementation of the prototype curriculum ranges 

from (3.79-2.01). Occupying the highest order (3.79) is Participant task feedback review report, 

while for the implementation of participant task collection are in the last order (2.01).  

Rank No Indicator Means SD Level 

27 30 
Participant task feedback review 

report 
3.79 .846 High 

28 27 
Availability of attendance list of 

training participants 
3.62 .740 High 

29 31 
Availability of WAG for follow-up 

communication between participants 
3.20 .989 Medium 

30 28 
Availability of the present list of 

speakers 
2.01 .978 Medium 

31 29 
Implementation of participant task 

collection 
2.01 .998 Medium 



 

 

 

 

Stage 5: Evaluation  

The response of the training participants to answer the first research question, namely the 

implementation of management implementation of the prototype curriculum, especially at the 

evaluation stage as extracted, is illustrated in the following table.  

Table 5. Mean and Standard Deviation (SD) Responses of training participants regarding the sensitivity 

evaluation stage. 

Rank No Indicator Means SD Level 

32 28 
Improved training outcomes regarding 

the knowledge of the trainees 
3.69 .946 High 

33 32 
Improved training outcomes regarding 
the attitudes of the trainees 

3.02 .790 High 

34 31 
Improved training outcomes regarding 

the skills of the trainees 
3.01 .996 High 

35 33 Implementation of training 3.01 .890 High 

36 29 Training planning 3,01 .886 High 

37 30 Training organization 2.60 .890 Medium 

38 34 Training supervision 2.41 .958 Medium 

The results of the study prove that the average student responses about the implementation of 

management implementation of the prototype curriculum in schools at the evaluation stage 

ranged from (3.69-2.41). Occupying the highest order (3.69) is improved training outcomes 

regarding the knowledge of the trainees, while for training supervision is in the last order (2.41). 

3 Results and Discussion 

At the preparatory stage, we explore identifying training needs, preparing training equipment, 

preparing for training sites, prioritizing training materials to be delivered, determining training 

resource persons, availability of training materials and media, determining training participant 

identification, setting training goals and targets, developing prototype curriculum and selection 

of training strategies. The results of the study proved that the preparation stage was in the 

medium category (mean 2.63). Selection of training strategies in the high and very good 

categories. 

At the organizing stage, it is explored about determining the training committee, setting 

priorities for training goals and targets, determining training participants, training schedules, 

coordinating training materials, coordinating the order of giving materials, formulating training 

models and formulating training implementation strategies. The results of the study proved that 

the organizing stage was in the intermediate category (average 2.74). The session coordinated 

the training materials in the high and very good categories because they were in accordance with 

the needs of the trainees. 

At the implementation stage, it was explored about the implementation of the opening of the 

training, singing the Indonesia Raya anthem, presenting material from interviewees, responding 

to training participants, and giving assignments to training participants and discussions between 

training participants, as well as collecting training participants' tasks and closing training 



 

 

 

 

activities. The results of the study proved that the implementation stage of the training was in 

the medium category (average 2.74). The presentation of material from the resource persons is 

in high and very good condition, because it is in accordance with the needs of the training 

participants. 

At the supervision stage, it was explored about the availability of the attendance list of the 

training participants, the availability of the present list of resource persons, the implementation 

of the collection of participants' tasks, the feedback review report on the participants' 

assignments and the availability of WAG for follow-up communication between participants. 

The results of the study prove that the supervision stage is in the intermediate category (mean 

2.93). The trainees' feedback reports are in the high and very good categories, because based on 

the trainees' feedback reports, the participants can improve their work and have discussions with 

other trainees in an effort to improve their knowledge, skills and attitudes. 

At the evaluation stage, the training planning, training organization, training implementation, 

training supervision, training results improvement on the knowledge, attitudes and skills of the 

trainees were explored. The results of the study prove that the evaluation stage is in the 

intermediate category (mean 2.62). The increase in the knowledge of the trainees is in the high 

category, so it can be said that there is an increase in the knowledge, attitudes and skills of the 

trainees. 

4 Conclusion 

The implementation of the training management model for the implementation of the prototype 

curriculum in schools starts from the preparation, organizing, implementation, monitoring and 

evaluation stages. The implementation of the training management model for the 

implementation of the prototype curriculum at Baitul Aziz High School can be categorized in 

the intermediate category, because the results of the study prove that the average of the 

preparation, organizing, implementation, monitoring and evaluation stages is 2.74. The 

advantages of the training management model for implementing the prototype curriculum at 

Baitul Aziz High School are: 1) selecting training strategies in the high category, 2) coordinating 

training materials in the high category, 3) presenting material from resource persons in the high 

category, 4) feedback reports the training participants are in the high category and 5) the increase 

in the knowledge of the trainees is in the high category. 
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