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ABSTRACT 

This research was dealt with elicitation techniques used by the teacher in English 

Classroom Interaction. The objectives of this study were (1) to identify the 

subcategory of elicitation techniques used by the teacher in English classroom 

interaction at SMKN 13 Medan (2) to find out the reasons which affect the use of 

elicitation techniques in English classroom interaction at SMKN 13 Medan. A 

descriptive qualitative design was used in this study. The data were collected by 

recording the utterances of teacher. The data were analyzed by data condensation, 

data display, conclusion drawing/verification. (1) There were 259 elicitations used 

by the teacher in the classroom interaction. The subcategories that have been found 

in teacher utterances are elicitation for information, elicitation for confirmation, 

elicitation for agreement, elicitation for commitment, elicitation for repetition, and 

elicitation for clarification. (2) For the reasons which affect the use of elicitation 

techniques. There were six reasons, they were lack of skill and knowledge of 

teacher, lack confidence of students in class participation, passive recipient of 

information, reluctant students, large class size, and low level of learners. 

Meanwhile, the short duration of class and late arrival of students in class were not 

the reasons which affect the use of elicitation techniques. 
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Background of Study 

Classroom interaction refers to the interaction between teacher and learners 

in the classroom. Interaction is very important in the classroom.  According to 

Brown (2001), interaction is at the heart of communicative competence. It is 

because to achieve communicative competence, the interaction must be carried out 

actively in the classroom.  

Meng in Rohmah (2017) states that teachers should include both verbal and 

non-verbal languages. Verbal interaction covers written interaction and oral 

interaction. Meanwhile, non-verbal interaction refers to behavioral responses in 

classroom without using words such as head-nodding, hand-raising, and so on. 

Moreover, successful interaction may promote involvement between teacher and 

student or among students, enhance learning, and motivate students. 

In inviting students to participate in the classroom interaction, the teachers 

usually use some techniques. One of important techniques employed by teachers to 

invite students engagement is elicitation techniques. Sinclair and Coulthard (1975) 

add that an elicitation is an act the function of which is to request a linguistic 

response, although the response may be a non-verbal surrogate such as a nod or 

raised hand. By using this technique, the teacher no longer keeps the centre position 

in the class because the students are encouraged to actively take part in the lesson 

by interacting with the teacher.  

Based on observation in SMKN 13 Medan during teaching and learning 

process of English classroom, researchers found that students have limited 



 

opportunities to speak in class where they are not invited to engage in teacher-

student interaction. As a result, they tend to be quiet and listen to most teacher talks 

conducted by the teacher in the class. Because of this, students cannot practice 

interacting skills in English. Finally, the classroom interaction becomes 

monotonous and it was dominated by the teacher, whereas in English learning, 

students must be able to be active in the classroom. 

Based on the problems of using elicitation techniques by the teacher in the 

classroom interaction above, it is considered to analyze the elicitation occur to the 

teacher into the classrooom. This study deals with “Teachers’ Elicitation 

Techniques in English Classroom Interaction at SMK Negeri 13 Medan”. 

Classroom Interaction 

According to Brown (2000) the teacher and students maintain interaction 

in the classroom. While the interaction between the teacher and the students are 

running in the classroom, the teacher gives the material of language learning and 

the students get it and use it in their real life. In the teaching and learning condition, 

classroom interaction defines as an action which is performed by the teacher and 

students during instruction such as exchanging ideas or information and sharing 

feelings or experience. Interaction plays an important role in language teaching. 

The students learn how to communicate with others through interaction with teacher 

andothers students in the classroom. 

 

 

 



 

Elicitation Techniques 

Elicitation technique is a technique used by teachers to build student’s 

participation in teaching English. The term ‘Elicitation’ is first introduced by 

Sinclair and Coulthard to describe utterances in the classroom which elicit verbal 

response. Coulthard (1992) states that an eliciting is an act in which has a function 

to request a respond from the students, although the response may be a nonverbal 

surrogate such as a nod or raised hand.  

Subcategories of Elicitation Techniques 

According to Coulthard (1992) also classifies eliciting techniques into six 

subcategories as follow: 

1. Elicitation for Information 

This is the kind of elicitation which invites the addressee to supply a piece of 

information. 

2. Elicitation for Confirmation  

The second subcategory is Elicitations which invite the addressee to confirm 

the speaker’s assumption. It can be realized by tag interrogatives, declaratives, 

positive and negative polar interrogatives.  

3. Elicitation for Agreement 

The third subcategory is those which invite the addressee to agree with the 

speaker’s assumption that the expressed proposition is self-evidently true. It is most 



 

commonly realized by tag interrogatives and negative polar interrogatives, both 

spoken with a falling tone.  

4. Elicitation for Commitment 

There is yet another subcategory of Elicitation which differs from the above 

three subcategories in that it elicits more than just a verbal response from the 

addressee. It also elicits commitment of some kind. Let us identify it as ‘Elicit: 

commit’ for want of a better label.  

5. Elicitation for Repetition 

This subcategory prospects a repetition of the utterance preceding the 

Elicitation. It is may laber the former Elicit: repeat. The former is realized by wh-

interrogatives such as ‘Who/When/Where/What did you say?’, ‘Say that again?’ or 

words such as ‘Sorry?’, ‘Pardon?’ or ‘Huh?’. 

6. Elicitation for Clarification 

This subcategory of elicitation has a greater variety of realizations. It can be 

realized by wh-interrogatives such as ‘What do you mean?’, ‘Which room?’, 

‘Where?’ or a high key repetition of a word or phrase in the preceding utterance. 

Reasons which Affect the Use of Elicitation Techniques 

There are some factors which affect the teachers in using the elicitation 

techniques stated by Halim, S., & Halim, T.  (2019). They are: 

a. Lack of skill and knowledge of teachers.   

b. Lack of confidence of students in class participation.   

c. Passive recipients of information.   

d. The short duration of a class.   



 

e. Late arrival of students in class.       

f. Reluctant students.    

g. Large class size.  

h. Low level of learners.  

Research Method 

This study was conducted by using descriptive qualitative design. Ary et al 

(1985) states that the qualitative inquirer deals with data that are in the form of 

words or pictures rather than numbers and statistics. Moleong (2007) further argues 

that descriptive research emphasizes data in the form of words, images, and not the 

numbers caused by the application of qualitative methods.  

The data for the first problem was the English teacher utterances produced 

during the teaching and learning process which consist of elicitation. Manwhile, the 

data for the second problem was the teachers utterances during interview. The 

source of  the data was the English teacher of SMK Negeri 13 Medan. In order to 

fulfill the objectives of this research, the instruments were used to obtain the data. 

The supporting instruments of data collection in this research were field note, video 

recorder, question sheet, and voice recorder. 

According to Miles, Huberman, and Saldana (2014), there are three 

activities to analyze data in descriptive qualitative research. Those activities are 

data condensation, data display, and conclusion drawing/verification.  

1. Data condensation referred to the process of selecting, focusing, 

simplifying, abstracting, and/or transforming the data that appear in the full 



 

corpus (body) of written-up field notes, interview transcripts, documents, 

and other empirical materials. 

2. Data Display were the second activity. This research was designed by table 

to arrange the data utterances by the teacher in the classroom interactions in 

the form of table and show into the clearly explanation. Counting realization 

elicitation technique that mostly used by teacher to find out the 

subcategories. 

X =  
𝐹

𝑁
 x 100 % 

3. Conclusion drawing and verification are the last process . In qualitative 

research, the characteristic of conclusion is temporary. 

Research Findings 

Based on the analysis of the transcription of the teaching and learning 

process, the amount of elicitation which posed by teacher are 259 elicitations. There 

were six Subcategories of elicitation that was applied by the teacher namely 

elicitation for information, elicitation for confirmation, elicitation for agreement, 

elicitation for commitment, elicitation for repetition, and elicitation for 

clarification. The following table will show the distribution of teachers’ elicitation 

techniques. 

The Percentage of Teachers’ Elicitation Techniques 

No Subcategories of Elicitation Observation F % 

1st 2nd 3rd 

1 Elicitation for Information 36 48 44 128 49.4% 

2 Elicitation for Confirmation 19 24 16 59 22.8% 

3 Elicitation for Agreement 9 7 3 19 7.3% 



 

4 Elicitation for Commitment 14 13 12 39 15.1% 

5 Elicitation for Repetition 1 3 2 6 2.3% 

6 Elicitation for Clarification 3 2 3 8 3.1% 

Total 82 97 80 259 100% 

Table 4. 1 Total Number and  Percentages of  Teachers’ Elicitation 

Techniques Used by  Teacher. 

 

Reasons which Affect the Use of Elicitation Techniques 

There were some factors which affect the teachers in using the elicitation 

techniques stated by Halim, S., & Halim, T.  (2019). They were: 1) Lack of skill 

and knowledge of teachers. 2) Lack of confidence of students in class participation. 

3) Passive recipients of information. 4) Reluctant students. 5) Large class size. 6) 

Low level of learners.  

Discussions 

According to Walsh (2011), elicitation techniques are the strategies used by 

teachers to get students to respond with typical entails asking questions. In this 

study found as many as 236 elicitations in the form of questions. Based on the 

results of the study, it was found that the teacher used all the elicitation 

subcategories of malcolm coulthard at the first, second and third meeting. This is 

similar to previous study by Analido (2018), Usman (2018) ,  Marbun (2017) which 

investigated the types of elicitation techniques in the teaching process, found that 

elicitation for information was the dominant utterances used by the teacher in the 

learning process.  

In regards with the first problem of the study, it was found that the dominant 

subcateegory of elicitation technique used by the teacher in English classroom 



 

interaction are Elicitation for information about 128 (49.4%) elicitations. Elicitation 

for confirmation are about 59 (22.8%) elicitations. Elicitation for commitment are 

about 39 (15.1%) elicitations. Elicitation for agreement are about 19 (7.3%) 

elicitations. Elicitation for clarification are about 8 (3.1%) utterances and elicitation 

for repetition are about 6 (2.3%) utterances.  

In regards with the second problem of the study, it could be seen from 

research based on the interview with the teacher. There were some reasons which 

affect the use of elicitation in the learning process. The teacher assumes that some 

of this is the lack of skills and knowledge of the teacher, Furthermore, the lack of 

confidence of students in class participation was also affected by the use of 

elicitation. Then, passive recipient of information can also affect the elicitation of 

the teacher. Reluctant students also affects the elicitation that is done by the teacher. 

The large class size could affect the elicitation used by the teacher. Lastly, the low 

level of learners, it also affects the elicitation which is done by the teacher. 

According to the teacher there are two things that did not affect the elicitation of 

the theory of Halim, S., & Halim, T. (2019) namely the short duration of a class, 

and late arrival of students in class. 

Conclusions 

Based on the research finding and discussion in the previous chapter, it 

could be drawn the conclusion of the present study which were designed to suit the 

objectives of the study. There are two objectives in this study; (1) To identify the 

subcategories of elicitation techniques used by the teacher in English classroom 

interaction at SMKN 13 Medan; (2) To find out the reasons which affect the use of 



 

elicitation techniques in English classroom interaction at SMKN 13 Medan. So, the 

researcher makes these following conclusions: 1. Dealing with the subcategories of 

teachers’ elicitation techniques, it was revealed that the teacher used elicitation for 

information totally 128 (49.4%) elicitations.  On the other hand, elicitations for 

confirmation were about 59 (22.8%) elicitations. Then, elicitation for agreement 

were about 19 (7,3%) elicitations. Meanwhile, elicitation for commitment were 

raised about 39 (15.1%) elicitations. Elicitation for repetition were about 6 (2.3%) 

elicitations. Then, elicitation for clarification were about 8 (3.1%) elicitations. The 

most dominant used by the teacher was elicitation for information. 2. There were 6 

reasons which affect the use of elicitation by the teacher in English classroom 

interaction; (1) Lack of skill and knowledgeof teacher, (2) Lack confidence of 

students in class participation, (3) Passive recipient of information, (4) Reluctant 

students, (5) Large class size, and (6) Low level of learners. 

Suggestions 

In the relation to the conclusion, the researcher humbly suggests: 1. The 

teacher is expected not to answer the question herself. Teacher can give more time 

to students for answering the question or teacher do more elicitation to direct 

students to the answer. 2. The teacher is expected to be able to change the reluctant 

students into active students in the learning process, by giving those students many 

opportunities to answer questions from the teacher. 
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