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INTRODUCTION

A. Background of the Study

Language is an inseparable thing for human to communicate and interact
with eachiother, and people can express their ideas, feelings and emotions by
using language. Talking about the function of language that is as an instrument for
conveying meaning, (Wierzbicka 1996:3) language has meaning whether it is
spoken-and written. Understanding meaning of the spoken language is easier
rather than in written language, because if the listener does not understand what
the speaker is saying, they can ask the speaker directly what he means..Meaning
describes a notion with a wide range of application and we learn the meaning
itself.in semantic. Palmer (1976:1) states that semantic is the teehnical term used
to refer to,the study of meaning. :

Sometimes people do not state the meaning clearly andvmake the listener
or the reader interprets intondifferent. meaning: And sometimes people find

J__Ihmlygs same difficulties to understand the message in written language. This
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Addltlonally aword is amblguous When it has more than one literal meaning. For
example, the word “bank” has several distinct definitions, one as financial

institution and another as edge of a side. But if someone says “I deposited S100 in
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the bank” most people would understand that bank refers to a financial institution,
not a shovel to dig in.the mud.

Context and concept-are two important 'domains to deecide whether the
words /ambiguous or ‘not. Context helps sentence toudistinct the meaning of
ambiguous words. It means that, the sentence will be clearly interpreted. in
common use almost every word has many shades of meaning, and therefore needs
to be interpreted by the context. Reed (2005) adds that ambiguity is_statements
with-umore than one meaning that, without context, may be Interpreted
inaccurately. For example, “she can not bear a baby”. The sentence is Iéxically
ambiguous since the sentence that is containing the word ‘bear’ has no additional
context. First interpretation tell us that she can not tolerate a baby, and the second
interpretation means that she can not pregnant.

Moreover, the word star, which has two different meanings, the literal
celestial 'body and the non-literal meaning_famous acior whose semantic fields
partially overlap:for some properties: being‘bright or unachievable. Besides that,
Nerlich (2003) divides criteriasin.analyzing,ambiguous words into three kinds

s@,asg_yrmlo_glcal psychological, and translation criterion. First, Etymological
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Judge a Imgwstlc form as havmg related and semantic representations. The
psychological criterion also depends on language considered while the word open

is seemed as exhibiting polysemy in open the door and open the curtains and
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hence the two senses are taken Fo be semantically related. Third, the translation
criterion relies indeed preci-sely on the fa_ct that ambiguity_i_s usually not preserved
in translatiome Yet, some ;/\{o_rds which' have’ rTwultiple m;aanings can delay
recog_nitio.n. Understa-n.ding words within multiple: méanir}gs impeded an
undérstandihgfo% the text. .

; Research by Britton (1978) showed that words used in Engli_s_rI texts \7;7ere
amtzi_gl:ro;Js. This could explain that English language needs rT;o:rrefattention
because: many of the words in English have multiple meanings..'Mq}eover,
ambiguity also occurs because a longer linguistic form has its sense and fﬁéhrative
meéni;lg in reading process. -

Réading in foreign language would be a rather ambiguous'ﬁrocess that
involve-s -processing unknown linguistic and cultural inputs, which might
eventually cause uncertainty and/or confusion on the part of readers. It made EFL
students*learned English ‘harder than ESL_students: I.Darlallel withthe sentence

above, Suzawas(2013) arguéd that what students Iéarned should be clear and not

vague and ambiguous.;:ShefaIso saidy thatgthere should be no ambiguity in

lon. H.enge it is very important to understand what we are reading whereas
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word order |mproper a missing punctuatlon and faulty pronounce reference.
A textbook is used as media in teaching reading English text at school. A

textbook has an important role in teaching and learning process especially to study



a foreign language. According to Celce Murcia (2007), textbooks or course book
are either required or supblementary to provide content and teaching learning
activities, whieh shapes, much-of what happens in the classroom.-Additionally, the
quality’'of a textbeok depends on some factors such as appearance and clearness.
Appearanece-shows how the outlook of the textbook and the ways of the materials
are made for example using of picture or diagram to support:the materials.
However;, clearness shows the clear meaning of the materials especially-meaning
of the.text. In consequences, the teachers have to consider and select the textbook
since they hold the role for explaining the materials in detail to the students and
later on, students can easily learn and master the material especially_inreading
text (Spelleri, 2011).

Moreover, Sutianah (2014) states that teachers should ha\{e the ability to
predict whether the text is difficult, plain or easy for students'=in“fact, there are
many textbooks that'do not eansider this factorgFor ins.tance, researgher observed
an English texthook for vocational'school'and found that thesreading texts in the
textbook have some lexical-ambiguities: It. made-the texts inside the books could
,np_taha.w_all u.ndgrstood Misunderstanding happened when the text was translated

r-*' -
_;MTO Baha'sa In wrong |miel'pretat|on Clearness of te l-.___;tb'o_l?lsl one |mportant factor

T‘,?' . in. Undg’;g‘f%nd:ﬂg.— jpall_pmfg,-;j;hg__-clearne" s jof t?_!pl-*f'extppﬁ,k- J,depe"ﬁ‘-ds.. o_,p- T,he;-' ..;-_ﬂr'

'211'_;_-{, mear]mgi Whlph c.e'mno,t be qmblguoi oo .-
|~ L | | |. X

In IndoneS|a there are so many textbooks provided by publishers for every
level of school based on Indonesian National Curriculum Standards. In fact, every

school used th different textbooks published by different publishers. It means that
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the topics covered in the textbook are the same, but the texts can be different.
Rahmawati (2012) feund that there was a different level of text on textbook
English today*1 and developed English'competencies for grade X=English today 1
was instandardlevel, but developed English competencies for grade X'was in low
level.

Beside textbook factors, student is also an important part infunderstanding
the text.tIn order to understand text, a reader should be able to identify words
raptdly. and know the meaning of almost all the words (Westwaood,. 2008).
Students who do not understand much of what they read are likely to turn away
from books. To make senior high school student become interested in‘reading the
text they have to master the English vocabulary at least 2500 words. In fact, many
of them only could master 1000 words after they graduated (Munjin, 2008).
Limited vocabulary mastery causes poor comprehension and makes students lose
the lexical word meaning. Mareover, student’s experieuce in context'allows them
to recognize «the vocabulary item. Students® own knowledge as student’s
experience is used to master wocabulary. If students do not master the vocabulary

Wm.hy WOI’.CL this condition will lead them to the problem of lexical ambiguity
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reseafct] Kaplan. Rogness and Flslhe.r (2014) conducted a study to fmd out the.

I
lexical amblgmty in understandlng some words in English which was used in

statistics students and found some words such as random, association, average,

confidence, and spread as ambiguous words. They used a method of analogy that
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was called zebra-versus-hat mnemonic image to solve problem of lexical
ambiguity in statistics:

In addition, Pramitasih. (2012) conducted astudy abeut ambiguity in
exercise book ‘of vocational school in Semarang and. found that ‘the lexical
ambiguity: and Structural ambiguity mostly occurred in the reading texts. She
divided lexical ambiguity into some parts of speech; verbs, noun, and adjectives.
She used paraphrasing, adding preposition of, moving sentence construction,
adding.additional context, using hyphen (-) and using picture as the effective ways
to disambiguate ambiguity.

Moreover, a research study in Semarang by Rekha (2014) found four types
of ambiguity in an English textbook, such as lexical ambiguity, referential
ambiguity, surface structure ambiguity, and deep structure ambiguity. In this
study, the deminant type of ambiguity was lexical ambiguity.=She made some
ways to disambiguate ambiguity.such as paraphrasing, tiruth conditiopal sentences,
adding prepaosition, moving sentence ‘construction, adding-additional context,
adding correct punctuation and:using picture.

Rlscahyantl (2014) in her research with the title Ambiguity found in
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the Ways to disambiguate were by usmg paraphrasing, truth conditional sentences,

adding preposition, moving sentence construction, adding additional context,
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adding correct punctuation and using picture. She found only 3 types of
ambiguity.

Thaoserstudies indicated that not all reading texts were clear.to the readers.
Therefore, it is'necessary to demote lexical ambiguity such as paraphrasing the
texts, addingpreposition of to the words in sentence, using hyphen (-) to separate
th words and using picture to give description of words. Anotherfrecommended
way/Is toruse one or more people perform a check for ambiguities and for.clarities.
Andthen use self-paced reading time studies as a final check for lexical. ambiguity
(Matzen, 2009)

There are some kinds of reading texts arranged in syllabus for eleventh
grade senior high school. The texts are description text, report text, procedure text,
recount text, explanation text, narrative text, hortatory exposition and analytical
expaosition text.

As one of those genres is.learned in senierhigh t;,chool on the,second grade
syllabus, analytieal exposition is commonly‘used as a reading:test in national and
local examination. This reading.text.consists.ef arguments in the way to persuade
reje[s If pe.np_le persuade someone to do something, they have to deliver the

a:rgumentg clearly. It means that it should not hav_g.amﬂuous word in the-text-
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~*3re persra_ded by the text people may use some d-. ction to convince the readers 1

mlght cause IeX|caI and structural amblgmty also have misunderstanding meaning

in the text.
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Based on one of the texts, taken from Pathway to English 2 for Senior
High School, entitled®*“Why Students Should Stop Cheating”, there was found
types of lexical ambiguity which consisted of '3 Synonymys;=2 Antonymy, 5
Homonymys, and 3 Polysemy. Beside that, the structural ambiguity also found 1
case which.consisted of surface structural ambiguity within gerund+object or

participle modifying a noun.

Why Students Should Stop Cheating

People say that corruption (begins:synonymy) with™ small
(practices:homonymy) of (dishonestly:synonymy) in daily life. This is very
apparent in school. The pressure to pass tests has led many students.to cheat
during tests. This (practice:homonymy) should be discouraged; as
(cheating:aynenymy) has no benefit for students.

First, by cheating, students fail to use their own (intelligence:synonymy).
They might-sunderestimate ~ their “actual * (abilities:synonymy) due to
(anxiety:homonymy) and " (fear:polysemy) sof = (failure:homonymy). Cheating
(kjps.'homonymy) students from understanding their abilities and potentials.

Iheymlght actuaLIy bé-able to pass the test if they {gud’hard homonymy)

§ece'nd-, ,e'he'amnarm oﬂler ,students (Jeadsjrfolvsemv-) to,de@gggg\[
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('[')eep Sltructural amb;gurty) Students, who dont prepare for a test weII and cheat.
O -
on other students WI|| get even more anxious when others cant help them.
Third, when students cheat, they are actually fooling and lying to

themselves. If this continues, they will be led into the habit of doing anything to
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get what they want, even if it means doing morally questionable acts. This habit is
what (starts:synonymy/fantonymy) corrupt practices. Cheating during tests is a
(“small”: antenymy)_form=of. corruption, but jas_time passesy.it can lead to
(bigger:antonymyy) forms.

Basedon those reasons, we can (conclude:antonymyy) that cheating is a
bad habit that should be discouraged in students.

(Source: Pathway to English 2)

Since similarity of meaning is usual for us but differences of rheaning
owned by the same word can be unusual, indeed it is found very often in English.
Therefore, this research is aimed to analyze the lexical and structural'ambiguity of
reading text in English textbook for Grade XI of Senior High School especially in
analytical exposition texts which is needed to enhance meaning and‘information in

the process of comprehending analytical exposition texts.

B. Problems of the Study

ﬂe_p_r_oble.mg of the study are briefly stated as follow:

I..'t-"" What pre the types of lexical and structural __gmblgmty found in analytlcal

exp.e‘&ifnn .tg.xtg.m .E:gjhll_wayﬁq.E@_mlsh 2-Tor fthe, g@t" nd _gra,dgopsempr .ngh.,- 7
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2 What |s the mos dommant types of lexical and structural ambiguity in
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analytical exposition text in Pathway to English 2 for the second grade of

Senior High School?
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C. Objectives of the Study
The objectives of this study are:

1. To find..out types:of ‘lexical and structural ambiguity used in analytical
exposition texts in Pathway to English 2 for senior high school.

2. To determine the most dominant types of lexical and structural’ambiguity found

in analytical exposition text in Pathway to English 2 for Senior High School.

D. Significances of the Study
Thefindings of this study are expected to be useful theoreticaily and
practically:

1. Theoretically

- The result of this study could enrich and strengthen the knowledge of the
theories-on lexical and structural ambiguity of analytical expesition inenglish

reading texts.

- Other researchers, to be used as a referential contribution:for those who want

to conduct a further in depth.research.in analyzing the textbook and interest in

__.___;;dp.m_q the_re_lated study.
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- The result of this study / could glve a new perspective for the English teacher

in using or selecting analytical exposition text that they are suitable for the

students' educational level
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E. The Scope of the Study

d on the analysis types of amb

This study is fo ity which is limited of
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