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Abstract-This paper deals with Students’ Achievement on 
Reading Comprehension in Narrative Text by Using Think Pair 

Share Technique (TPS). Think Pair Share Technique is one of 

cooperative learning that was designed to influence the students’ 

interaction. This technique was first developed by Professor Frank 

Lyman which it is main strengths are in building mastery in 

individually thinking learner to pairs learner in groups to get and 

discuss about the material. This research was conducted by 

applying the Experimental Research Method. The population of 

this research was the second year of SMP NEGERI 1 LUBUK 

PAKAM in the Academic Year of 2016/2017. The sample of this 

research was the students of Class VIII-E consisting of 30 students 

in Class VIII-F consisting 30 students. This research was 

conducted in three steps (pre-test, treatment and post-test). The 

Data are analyzed by using t-test formula and used observation 

sheet and interview sheet to show the result of the process in 

teaching reading comprehension. It is proved that from the result 

of t-test, (8,6) is higher  than t-table (2,0) and df 58 and level of 

significance (0,05). So, the use of Think Pair Share Technique 

(TPS) will help the student in improving reading comprehension 

of Narrative Text. 

 

Keywords—reading comprehension of narrative text, think pair 

share technique (TPS)  

I. INTRODUCTION  

Reading comprehension is one of skills that is considered as 

the best way to get information. People are known that they are 

better in understanding and remembering what they have read 

than what they have heard. Without comprehending the written 

text, learners cannot achieve academically or progress from one 

learning stage to the next. Students need to learn how to 

interpret written texts as a way of making sense of their world. 

[1]; (Nunan 2003) state that reading can be thought of as a way 

to draw information from a text and to form an interpretation of 

that information. It brings reading as one of many ways to 

recognize everything happened in the world. Based on the 

observation at VIII Grade students of Junior High School in 

SMP Negeri l Lubuk Pakam, the researcher found that, the 

process of comprehending a reading in narrative text was still a 

serious problem for the students. The unsatisfactory result of 

students‘ reading comprehension in narrative text is regarding 

be caused by the following problems. The first, students‘ 

vocabulary is limited. Students were not able to understand the 

texts when they encounter words that have actually been taught 

or told to them, not to mention if they find new words. The 

second, they only reading the text from beginning to the end, 

they translate the text into Bahasa Indonesia and it makes the 

students feel bored. The third, they did not focus to find what 

the text about, consequently, many students failed to 

comprehend the reading text. That is why it is necessary to have 

a way in solving the case should be noticed in order to improve 

their ability so they read the text comprehensively. To master 

reading skill, the readers need good comprehension in reading 

activity. It is not only related to know about the code of this 

reading text but also to full meaning from whole reading text. It 

means the reading comprehension involves the thinking 

process. The researcher was expected to find out and apply the 

suitable technique in order to improve the students‘ reading 

comprehension; there are many techniques that can be used to 

improve students‘ reading comprehension, one of the 

techniques that can be taught through Think-Pair-Share 

Technique. [2]; Lyman (1981) state that think pair share is one 

of a cooperative learning technique that has been used in 

various classrooms over many years.  From early childhood to 

adulthood, it is known that Think pair share is a good way to 

create discussions as well as allow for individual thinking. 

Think pair share was designed to give students the opportunity 

to process information, formulate ideas (develop thinking) and 

then share thoughts with others (communication). This 

technique process is they do not work individually with own 

limited comprehension or different levels of ability. But, they 

will share their comprehension to each pair and will complete 

each other. In this case, this technique emphasize the 

knowledge thought, sharing the knowledge, and express their 

thought through pairing interaction with their pair and friend in 

the real situation. Based on the explanation above, the 

researcher would like to conduct a study about Students‘ 

Achievement on Reading Comprehension in Narrative Text by 

Using Think Pair Share Technique (TPS).  



        Proceedings of The 2nd Annual International Seminar on Transformative Education and Educational Leadership (AISTEEL) 

eISSN: 2548-4613 

 

 

59 

 

II. READING COMPREHENSION 

A. Reading Comprehension 

Comprehension is a construction process because it involves 

all of the elements of the reading process working together as a 

text is read to create a representation of the text in the readers‘ 

mind. Reading comprehension is understanding a text that is 

read, or the process of constructing meaning from the text [1]; 

(Nunan 2005). [3]; (Anderson, 2003) state that the goal of 

reading program should be aimed toward furthering children‘s 

comprehension abilities. The important factor that influenced 

comprehension is the important of the reader‘s background of 

experience. Some individuals equate decoding with reading. 

Just because a learner knows how to pronounce written word 

correctly, it does not mean that he or she can read well. 

Comprehension involves understanding the vocabulary seeing 

the relationship among words and concept, organizing idea, 

recognizing the author‘s purpose, making judgment the 

meaning which is needed to achieve the particular purpose set 

for or by the readers. It is going to find a particular piece of 

information, solving problem through reading, working to 

understand idea, or following a set of directions.  

 

B. Narrative Text  

Narration is the telling of a story; the succession of events is 

given in chronological order. [4]; Siahaan and Shinoda (2008) 

state that narrative is any written English text in which the 

writer wants to amuse, entertain people, and to deal with actual 

or vicarious experience in different ways. The basic purpose of 

narrative is to entertain, to gain and hold a readers' interest. 

However narratives can also be written to teach or inform, to 

change attitudes and social opinions example: television dramas 

that are used to raise topical issues. Narratives sequence people 

or characters in time and place but differ from recounts in that 

through the sequencing, the stories set up one or more 

problems, which must eventually find a way to be resolved. The 

common structure or basic plan of narrative text is known as 

the "story grammar". Although there are numerous variations of 

the story grammar, the typical elements are: a) Setting—when 

and where the story occurs. b) Characters—the most important 

people or characters in the story. c) Initiating event—an action 

or occurrence that establishes a problem or goal. d) Conflict or 

goal—the focal point around which the whole story is 

organized. e) Events—one or more attempts by the main 

character(s) to achieve the goal or solve the problem. f) 

Resolution—the outcome of the attempts to achieve the goal. g) 

The graphic representation of these story grammar elements is 

called a story map. The exact form and complexity of a map 

depends, of course, upon the unique structure of each narrative 

and the personal preference of the teacher constructing the map. 

[4]; Siahaan and Shinoda (2008) write that there are five 

components of narrative test structure, such as: a) Orientation: 

Sets the scene and introduces the participants. b) Evaluation: A 

stepping back evaluate the plight. c) Complication: A crisis 

arises. d) Resolution: The crisis is resolved, for better or for 

worse. e) Re-orientation: optional. 

 

C. Think-Pair-Share Technique 

[5]; Lie (2004:57) says that Think-Pair-Share technique was 

first developed by Professor Frank Lyman at the University of 

Maryland in 1981. Think-Pair-Share technique is one of 

cooperative learning technique that was designed to influence 

the students‘ interaction. It is a cooperative learning technique, 

involving individual, pairs, and groups of students. According 

to [6]; Brown (2001:47), cooperative learning is more 

structured, more perspective for teacher about classroom 

technique and more directive to students about the way in 

learning together in groups. Therefore, as one of cooperative 

learning technique, Think-Pair-Share technique includes the 

elements of group working so that think-pair-share technique 

gives chance to the students to cooperate with each other. [7]; 

Kagan (1994) states that Think-Pair-Share technique requires 

the students to think about the question or problem, share their 

ideas in pairs and then share them with the class or a larger 

group. As in [8]; Slavin (1995:172) says that Think-Pair-Share 

technique is simple but very useful activity which first teacher 

present a lesson to the class and students sit in pairs within their 

teams. Then the teacher poses questions to the class and 

students are instructed to think of an answer on their own, then 

to pair with their partner, to reach the result of their thought. 

Finally, the teacher ask the students to share their thought with 

the rest of the class. The following are the guidelines of think-

pair-share technique: 

 

1. THINK - The teacher poses a question or an issue associated 

with the lesson and ask students to spend a minute thinking 

alone about the answer or the issue. Students need to be thought 

that talking is not part of thinking time. 2. PAIR - The next 

stage the teacher ask students to sit in pair and discuss what 

they have been thinking about. Interacting during this period 

can be sharing answers if a questions has been posed or sharing 

ideas if a specific issue was identified. Usually with the person 

next to them, when each explains to the other what they have 

thought. 3. SHARE - In the final stage, the teacher ask the pairs 

to share what they have been talking about with the whole 

class. It is effective to simply go around the room from pair to 

pair and continue until about a fourth of a half of the pairs have 

had a chance to report. At this stage, the students need to move 

into a large group. Finally, each group is given the opportunity 

to share their information with the rest of the class. 

III. METHOD 

This study was conducted at Second Grade students of SMP 

Negeri 1 Lubuk Pakam. The school is located at jln. Kartini 

Lubuk Pakam. The population of this study was the second 

grade of students of SMP Negeri 1 Lubuk Pakam consist of 

eight classes will be choose to be sample. The classes were 

labeled into experimental group (VIII-E) consist of 30 students 

http://en.wikipedia.org/wiki/Narration
http://en.wikipedia.org/wiki/Narrative
http://en.wikipedia.org/wiki/Chronological_order
http://en.wikipedia.org/wiki/Setting_%28narrative%29
http://en.wikipedia.org/wiki/Character_%28arts%29
http://en.wikipedia.org/wiki/Conflict_%28narrative%29
http://en.wiktionary.org/wiki/focal_point
http://en.wiktionary.org/wiki/resolution
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and control group (VIII-F) consist of 30 students. The sample 

of this study were all students (60 students) of second year  

SMPN-1 Lubuk Pakam in 2016/2017 academic year. The 

experimental method was used because the study needed a 

statistical analysis in analyzing the acquire data. The study 

involved two classes; the fist class had chosen as an 

experimental group which will given Think Pair Share techique 

treatment while  the second class will chosen as a control group 

which will given conventional or non Think Pair Share 

technique treatment. 

 

Table 1. The treatment of the group 

Group Test Treatment Test 

Experimental 

Group  

Pre- test Using TPS  Post Test 

Control Group  Pre- test Without using 

TPS 

Post Test  

 

The table above shows that  both classes were gives pre-test 

and post test, but they receive different treatment. Think-Pair-

Share technique as a treatment was only applied in 

experimental group while the conventional or non Think-Pair-

Share was applied in control group. The purpose was to find out 

whether the students who will give treatment by Think Pair 

Share technique could be  achieve  a higher score than those of 

the students who will give conventional or non Think-Pair-

Share technique. 

 

Instruments 

In this study the writer used a test as the instrument to 

obtain the data. The data was collected by giving a multiple 

choice test. Similiar tests was used for pre-test and post-test. 

Each test consist of 50 items. The test included 5 option, 

namely a,b,c,d,e. Students were ask to choose the correct 

answer of narrative text by crossing the right answer. 

 

Research Procedure 

To again the data, reading test was used in this research. It 

was devidedinto pre-testand post-test. 

a) Pre- Test. A pretest was implemented in experimental group 

and control group in order to find the students‘ reading 

comprehension before the treatment.Before starting the 

experiment, a pre-test was administered to the samples both 

groups with the same items. It was expected that the different of 

average score between them not too far. In other words, the two 

groups were in the same level of knowledge. b) Post- Test. The 

post-test were given to measure students‘ progress on reading 

after they received the treatment. The posttest items sheets were 

given to both groups (experimental and control group) at the 

end of program. The procedure and the items of post-test are 

similiar tothe pre-test. The reason was to find out whether or 

not the students make progress in their reading ability. c) 

Treatment. The treatment was conducted after the 

administration of the pretest. The experimental group  was 

taught by using Think Pair Share technique to improve reading 

comprehension. 

Scoring the text 

In scoring the reading achievement of the students, the 

research scored it based on the literal and interpretative 

comprehension. In scoring the test, this research uses score 

ranging from 0 – 100 by counting the correct answer and 

applying this formula. 

 

S  = x 100 %  

Where:  

 

S : the score 

R : the number of the correct answer 

N : the number of question 

 

Validity and Reliability of the Test 

The validity and reliability determine how well the test is. 

These two factors have to be fulfilled by a test before it is used 

to derive valid data in research. The establishment and 

procedure of this aspect were discussed in the following parts. 

 

Validity of the Test 
It is important to measure the validity of the test. If the test 

is valid, we can use our instruments but if it is not valid, we 

cannot use it as our instruments. Validity is a measure that 

shows the correct degree of instruments a test is said to have 

good content validity, if each part of test is used to collected 

data has relevancy to aim and cover representative. To measure 

the validity of the test, the formula is as follow: 

 

 
q

p

S

MM

t

tp

pbi


  

 

Where: 

pbi the point biserial correlation coefficient. 

PM  = mean score of the total of students who answer the 

item correctly 

tS  = standard deviation of the total score 

P = proportion of students who answer the item correctly 

q   = proportion of students who answer the item in 

correctly 

Notes : If pbi ≥ r table : valid. If pbi  ≤ r table :  

not valid 

 

Reliability of the Test 

Reliability show what extent is an instrument can be 

believed. The instrument of reliability test is suitable with the 

curriculum of agreement of many people, not individual 

judgment. Reliability show meaning that an instrument is 

enough to be trusted to use as a collection means because it is 
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good. The researcher used the formula spearman to measure the 

validity all question in the test: 

 

r 11 =











22

11
1

22

11



  

Where: 

 

r
2

1
  = correlation between the score of each 

hemisphere test 

r 11   = coefficient of reliability has been adjusted 

the value of reliability standard as the following: 

0.0 - 0.20 = the reliability is very low 

0.21 – 0.40 = the reliability is low 

0.41 – 0.60 = the reliability is fair 

0.61 – 0.80 = the reliability is high 

0.81 – 1.00 = the reliability is very high 

Analysis Data 

In this study the data are obtained from experimental and 

control group. The data were analyzed by using t- test formula, 

as follows: 

 

 t =
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Where: 

t   = total score 

Mx = means of experimental group 

My = means of control group 

Nx = number of students in experimental group 

Ny = number of students in control group 

Dx = standard deviation of experimental group 

Dy = standard deviation of control group 

 

Procedure of Analysis Data 

To analyze the data, the steps are doing as following: 

1. Collect the data from the scoring of the experimental. 2. 

Identifying the score of the students who are being treated 

and who are not. 3. Compare the score. 4. Analyze some 

students who are not being treated. 5. Draw the 

CONCLUSION and answer the hypothesis. 6. Write some 

finding. 

  

IV. RESULT AND DISCUSSION 

The data in this study was the scores of the students both in 

control group and experimental group. The following tables are 

the result of the pre-test and post-test of the two groups, control 

group and experimental group. 

Table 2. The Score of the Pre-test and Post-test by the students 

of the Control Group 

Pre-Test Post-Test 

1566 1963 

52.2 65.43 

 

The table above shows that the total scores of control group 

in the pre-test was 1566 with the mean score was 52.2 and the 

total score in post-test was 1963 with the mean score was 

65.43. The lowest score of pre-test in control group is 40 and 

the highest score is 66. The lowest score of post-test in control 

group is 57 and the highest is 80. 

 

Table 3. The Score of the Pre-test and Post-test by the students 

of the Experimental Group 

Pre-Test Post-Test 

1648 2315 

54.93 77.16 

 

The table above shows that the total scores of experimental 

group in the pre-test was 1648 with the mean score was 54.93 

and the total score in post-test was 2315 with the mean score 

was 77.16. The lowest score of pre-test is 40 and the highest 

score is 78. The lowest score of post-test is 63 and the highest is 

90. 

 

Data Analysis 

The writer applied student‘s think-pair-share technique on 

this research in improving student‘s achievement on reading 

comprehension in narrative text as a guides students work in 

individually then collaborate on group in worksheet designed to 

expand and reinforce the material taught by teacher after they 

finish to discuss the material and participants on the material 

they have been studying. After applying the technique, the 

writer gives the students post-test for their achievement in 

reading would be affected by this technique the writer gives the 

students post-test whether their achievement in reading would 

be affected by this technique. The number of the test was 50 in 

the form multiple choice. 

 

Table 4. Level of achievement based on Brown (2004) 

Score Level Category 

80-100 A Excellent 

70-79 B Good 

60-69 C Adequate 

50-59 D Inadequate  or Unsatisfactory 

0-50 E Falling or Unacceptable 

 

The score of the students‘ are increase. It can be seen that 

the total score of the control group in the pre-test is 1566 and in 

the post-test 1963. The mean in the pre-test is 52.2, meanwhile 

in the post test is 65.43. The lowest score of pre-test is 40. 

Based on level of achievement the score are still low. It can be 

seen that the total score of experimental group in the pre-test is 



        Proceedings of The 2nd Annual International Seminar on Transformative Education and Educational Leadership (AISTEEL) 

eISSN: 2548-4613 

 

 

62 

 

1648 and in the post-test 2315. The mean in the pre-test 54.93, 

while in the post-test is 77.16. The lowest score of pre-test is 

40. Based on level of achievement according to Brown, 77.16, 

is one of the ranges of 70 – 79 which categorized is good.  

 

Testing the Reliability of the Test 

The result of the reliability computation is r = 0,93. Based 

on the level of reliability above, it can be concluded that 

reliability of the test is very high.  

 

Testing Hypothesis 

Mx : 22.23 

Dx
2
 : 1914.29 

Nx : 30 

My : 13.23 

My
2
 : 853.296 

Ny  : 30 

The result of computation of by using t-test is called t-

observed. In this study, the result of computation by using t-test 

is 8.6 and the calculation by using t-test for degree of freedom 

(df) 58 (Nx+Ny-2= 30+30-2) at the level of significance 0.05 

that critical value is 2,000. The result of computation by using 

t-test showed that t-observed (t-obs) is higher than t-table. It 

can be seen as follows 

T-obs> t-table (p = 0.05) with df 58 

8.6 > 2.000    (p = 0.05) with df 58 

It means that alternative hypothesis (Ha) is accepted. 

 

Research Findings 

After analyzing the data, it was found that the lowest score 

of pre-test in control group is 40 and the highest score is 66. 

The lowest score of post-test is 57 and the highest is 80. The 

lowest score improves significantly, the 40 improves to 66 (66-

40=26), it means that the difference of the score is 26. It also 

happened to the highest score, the 57 improves to 80 (80-

57=23). It means that the difference of the score is 23. The 

mean of the pre-test is 52,2 and the post-test is 65,43 (65,43-

52,2=13,23). It can be concluded that the students in the control 

group which is taught by using conventional technique is not 

significantly different. The lowest score of pre-test in 

experimental group is 40 and the highest score is 78. The 

lowest score of post-test is 63 and the highest is 90. The lowest 

score improves significantly, the 40 improves to 78 (78-40=38), 

it means that the difference of the score is 38. It also happened 

to the highest score, the 63 improves to 90 (90-63=27). It 

means that the difference of the score is 27. The mean of the 

pre-test is 54,93 and the post-test is 77,16 (77,16-54,93=22,23). 

It can be concluded that the students in the experimental group 

which is taught by using Think-Pair-Share Technique is 

significantly different, since 22,23 > 13.23.Based on the 

explanation above, it can be concluded that the students are 

quite good at reading comprehension in narrative text by using 

Think-Pair-Share Technique. 

 

 

 

V. CONCLUSION  

Based on the research findings, the writer conclude it was 

found that think-pair-share technique significantly improve the 

students‘ Reading Comprehension. Since the T-obs > t-table (p 

= 0.05) with df 58, or 8.6 > 2.000 (p = 0.05) with df 58. This 

indicates that alternative hypothesis (Ha) is accepted. The 

writer concludes that using Think-Pair-Share Technique can 

improve significantly the reading comprehension of students‘ in 

narrative text.  
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