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Abstract— This research aimed to evaluating the
implementation of the basic level tiered training conducted by
HIMPAUDI Medan City in 2019.This research is evaluative
research with a quantitative-descriptive approach, this design is
chosen with consideration to evaluating the implementation of
tiered level education and training (training) at the level of
Medan City PAUD teachers in 2018. The evaluation model used
in this study is the CIPP evaluation model (Context, Input,
Process, and Product) proposed by Stufllebeam. The results of
the study on the context dimension indicate the existence of
physical and non-physical support from PAUD education
stakeholders but it is not maximally. The results of the study on
the input dimension obtained an ideal score of 720 (100%) while
the empirical score was 600 with a percentage of 83,27%. This
percentage shows that overall the results of the study on the input
dimension are in the norm of good judgment. The results of the
study on the dimensions of the process obtained an ideal score of
420 (100%) while the empirical score was 366 (87.81%). This
percentage shows that overall the results of the study on the input
dimension are in the norm of very well judgment The results of
the product dimensions research obtained all product aspect
indicators are at the medium rating norm. The highest average
percentage (65.95%) is in the aspect of professional competence
with moderate rating norms, while the lowest average (64.82) is
in the aspect of pedagogic competence with moderate rating
norms. The ideal score for evaluating product dimensions is 4440
(100%) while the empirical score is 2897 with a percentage of
65.39%. This percentage shows that the overall results of the
research on the product dimension are at the medium rating
norm. Furthermore, it is recommended that this tiered training
be improved to improve the competence of PAUD teachers.

Keywords— Program evaluation, Tiered training, PAUD
teacher competence

I. INTRODUCTION

The teacher is the spearhead of the success of the
implementation of education. Strengthening teachers towards
various education and understanding of education in learning
activities will greatly determine the quality of education
implemented. As the spearhead of improving the quality of

education, teachers must always improve their competencies in
order to be able to adjust and fulfill the various improvements
developed. The results of PAUD teacher statistical data
analysis show that variations in qualifications and
competencies are very varied, in terms of PAUD teacher
qualifications in Medan City are still dominated by the level of
secondary school education (SMA or SMK), and only a small
proportion of PAUD teachers have diploma and undergraduate
education, although not relevant or in accordance with the field
of early childhood education. The number of PAUD
institutions in Medan City in 2018 was 323 institutions and
teachers as many as 1,342 people with the composition of high
school qualifications as many as 1,030 people (76.75%), D2 as
many as 2 people (0.15%), D3 as many as 23 people (1.71 %),
S1 as many as 279 people (20.79%) and S2 as many as 8
people (0.60%) [1].

Tiered training is a type of training that is often
carried out to improve the competence of PAUD teachers. This
tiered training program has been implemented since 2009. The
tiered training is a training program with three different levels,
namely basic training, advanced education and advanced
training. This training program contains a menu of face-to-face
learning, local study visits (KBL), utilization of PAUD (Cluster
Activity Center / PKG Activity Center) and independent
assignments. The basis for the implementation of PAUD
teacher training is the Minister of Education Regulation No. 16
of 2007 concerning PAUD and Permendiknas standards No.58
of 2009 concerning the competence and academic
qualifications of PAUD educators. It is expected that this tiered
training can provide appropriate provisions for PAUD teachers
who are of high school qualification and have never attended
the same training. Besides that, it is hoped that this tiered
training will make teachers more professional in carrying out
their duties in planning, implementing learning, and assessing
learning outcomes, as well as guiding, training, nurturing and
protecting, and can fulfill four main competencies, namely
personality, professional, pedagogic and social Basic
education and training is also shown to prepare educators as
caregivers with minimal competency, advanced training is
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aimed at preparing competent educators as assistant teachers,
and advanced training is intended to prepare competent PAUD
teachers [2].

Although tiered training has been conducted in an
effort to improve teacher competence, the teacher competency
test scores are still low. The low results of teacher competency
tests in Medan City can be seen from the results of the national
UKG conducted in 2014-2017.

Table 1.1 Table of Value of UKG Results of Medan City
PAUD Teachers

Aspect Year of Implementation
2014 2015 2016 2017
Graduation limit 47 55 65 70
Value of UKG Results | 33,32 44,50 48,31 53,21

Source: Center for Development and Empowerment of
Educational Educators and Workers (P4TK) for Kindergarten
and Extraordinary Education (PLB)

Based on the table above, the average UKG results of
teachers throughout Indonesia, especially in Medan City in
2014 were 33.32 with a graduation score of 47. In 2015 the
UKG average score was 44.50 with a passing score limit of 55.
At in 2016 the UKG average value was 48.31 with a graduation
score of 65 and in 2017 the UKG average value was 53.21 with
a passing score of 70.

This value indicates that the ability / competence of
PAUD teachers is still far from what is expected. Another
problem that occurs in the field is that teachers still lack
awareness of the importance of training in improving their
quality. There are also various events and experiences that have
not yet described mastery of their competencies, such as
academic content that is too broad to violate the principles of
early childhood learning [3].

The Education Office, the Balai Pembangunan-PAUD
and Dikmas (BP-PAUD AND DIKMAS), the Association of
Kindergarten Teachers (IGTKI), the Association of Education
and Indonesian Early Childhood Education Personnel
(HIMPAUDI) and the Indonesian Learning Association
(IPABI) are providers get recommendations from Dit. GGTK
PAUD and Dikmas to organize tiered training in order to
improve the teaching competence of PAUD teachers. The
organizers of tiered training in this research are the graduates
of Medan City. The purpose of the establishment of Himpaudi
is for teachers and PAUD education staff to have a place in
their activities.

Based on the above problems, it is necessary to do an
evaluation of the basic level education and training programs
carried out. There are several evaluation models that can be
used, such as Kirkpatrick's model evaluation, CIPP model
evaluation, Wheel model evaluation, Provus model evaluation,
Stake model evaluation, and Brinkerhoff model evaluation.
The program evaluation model in this study is a context input
process product (CIPP) model to see the effectiveness of tiered
training programs from the aspects of context, input / input,
process, and results. Based on the background above, in this
case the author plans a study of the evaluation of tiered
education and training programs in order to improve the
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competence of Early Childhood Education (PAUD) teachers in
Medan City [4].

Competence according to [5] is "knowledge, skills
and obligations that must be owned, internalized, mastered and
actualized by the teacher in carrying out professional duties".
Teacher competency in holistic competence is issued between
other pedagogical competencies, competency competencies,
social competencies, and professional competencies obtained
through professional education.

According to [6] in Learning Quality Improvement
Research explaining pedagogic competence is the ability of
understanding students, designing and implementing learning,
evaluating learning outcomes and developing students to
actualize their various potentials.

[7] refer to the opinion of the Asian Institute for
Teacher Education, arguing that teachers' professional
competencies include the ability to (1) understand and be able
to apply the foundation of education both philosophically,
psychologically, etc. (2) understand and apply learning theory
according to the level of student behavior development, (3)
able to handle subjects or fields of study assigned to him, (4)
understand and be able to apply appropriate teaching methods,
(5) be able to use various learning tools and media and other
learning facilities, ( 6) able to organize and implement teaching
programs, (7) able to carry out learning evaluations and (8)
able to foster student motivation.

According to [8] revealed that "Personality
competency is a competency related to the teacher's personal
behavior which in the future must have noble values so that
they are scattered in daily behavior".

According to [9] argues that "Social competency is the
ability needed by someone in dealing with others”. Social
competence in this case is related to communication skills,
interaction and adjusting to students and other education
personnel in the school environment.

Il. RESEARCH METHODS

This research is an evaluative research (evaluation
research) with a quantitative-descriptive approach. This design
was chosen with consideration to evaluate the implementation
of education and training at the basic level of Medan City
PAUD teachers for the period March 2019. This evaluation
was carried out in Medan City, North Sumatra. The
implementers of tiered education and training that were
evaluated were the Medan early childhood education and
teaching staff association Association of Educators and
Education Personnel for Early Childhood Education
(HIMPAUDI) having their address at Jalan Rotan No. 23
Medan Petisah.

In facilitating the collection, processing and analysis of
research data, it is necessary to understand that data sources,
types of data, as well as data collection methods and techniques
constitute a single entity that mutually supports and influences
the evaluation process and results. This research instrument
consists of: questionnaire, check list, and interview guidelines.
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l. RESULT AND DISCUSSION

The main objective of this study was to research the
results of a basic level tiered education and training evaluation
for early childhood teachers throughout the city of Medan
conducted by HIMPAUDI Medan City in the March Period of
2019. Description of research data produced regarding what
data is needed. Data description includes dimensions (1)
context; (2) input; (3) process; (4) products. Descriptions for
dimensions are carried out with narrative descriptions, while
for inputs, processes and products are carried out using
descriptive data analysis in the form of averages (averages)
and percentages (%). The description of the research data
throughout these dimensions is stated as follows.

a. The gap between product dimensions and context
dimensions

Based on Minister of Education and Culture Regulation No.
137 of 2014 concerning the PAUD National Standard, the
basic level training materials for basic levels are: 1) basic
concept of early childhood education, 2) development of
children, 3) introduction of children with special needs, 4)
ways of learning early childhood (child play), 5 ) early
childhood health and nutrition, 6) ethics and character of
PAUD educators, 7) learning planning, 8) learning evaluation,
and 9) communication in care. The results of the pre-test for
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total | 50 [ 150 745

Average 82,40 54,93

Based on table 3.1 above, it can be seen that the highest
pre test value is 80.00 in the training material about the basic
concepts of early childhood, the lowest value is 41.33 in the
learning planning material, while the average value is 54.93.
Referring to the KKM value (minimal competency
completeness) in the 2019 tiered level education training
manual that requires that the KKM value be 75, then from the
ten training material fields only one material field is stated to
meet the KKM value, namely the basic concept of age
children early while 9 other training materials do not meet the
KKM value.

b. The Effectiveness of the Basic Level Education and
Training Program for PAUD Teachers

The effectiveness of the tiered level training program at
the PAUD teacher level is based on comparing the value of the
pre test and post test scores on the level-level level training
material. After education and training, all participants were
given post test questions to measure the success of the training
program. The value of the training participants' post test is
shown in the following table.

Table 3.2 Post Test Value for PAUD Basic Training
Participants

30 training participants for each level of basic training No No. Pre Nilai
material are shown in the following table: Value Test Post
Table 3.1 Competency gap of training participants R;;ﬁtzn allue J e Remarks
| Materia dhctiors More | a1 Seors | e L | 1 [ 5200 | 9,00 | Mestthe KKM
Value 2 2 54,00 80,00 Meet the KKM
1 PAUD policy 5, 150 79 52,67 3 3 56,00 76,00 Meet the KKM
2 Basic Principles 5 150 120 80,00 4 4 56,00 | 84,00 Meet the KKM
of Early 5 5 66,00 | 90,00 | Meetthe KKM
EQSSQ?;? 6 6 52,00 | 82,00 | Meet the KKM
3 Child 5 150 82 56.00 7 7 60,00 | 84,00 Meet the KKM
development ' 8 8 50,00 82,00 Meet the KKM
4 | Introduction of 5 150 93 | 62,00 9 2 60,00 | 80,00 | Meetthe KKM
Children with 10 10 34,00 | 76,00 Meet the KKM
Special Needs 11 11 52,00 | 80,00 Meet the KKM
5 How to Learn 5 150 66 44,00 12 12 42,00 78,00 Meet the KKM
Early Childhood 13 13 54,00 80,00 Meet the KKM
(Playing and 14 14 56,00 | 86,00 Meet the KKM
Children) 15 15 58,00 | 86,00 | Meet the KKM
6 | Early Childhood 3 150 82 54,67 16 16 | 68,00 | 64,00 | Does not meet the
He?l_tth and KKM
utrition
7 Ethics and 5 150 103 68.67 17 17 50,00 | 72,00 | Does r:g[(rl\r;leet the
gﬂﬂ%ﬁer of 18 | 18 | 5400 | 7800 | Meetthe KKM
Educators 19 19 68,00 82,00 Meet the KKM
§ | Learning 5 150 2 4133 20 20 42,00 | 84,00 | Meet the KKM
P|anning 21 21 60,00 86,00 Meet the KKM
9 Learning 5 150 66 44,00 22 22 52,00 | 92,00 Meet the KKM
Evaluation 23 23 52,00 | 84,00 Meet the KKM
10 | Communication 5 150 69 46,00 24 24 48,00 | 82,00 Meet the KKM
in Parenting
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25 25 60,00 70,00 Does not meet the
KKM

26 26 64,00 68,00 Does not meet the
KKM

27 27 64,00 | 82,00 Meet the KKM

28 28 46,00 | 84,00 Meet the KKM

29 29 60,00 | 86,00 Meet the KKM

30 30 58,00 | 78,00 Meet the KKM

Average 54,93 80,87

Based on table 3.2 above, it can be seen that the pre test
average value of 54.93 and the post test average value of 80.87
and the average percentage increase of 50.62%. Based on the
post test score, the training participants who met the KKM
were 26 people or 86.67% while the training participants who
did not meet the KKM were 4 people or 13.33%. Based on the
results of this acquisition, as a group (classical), it can be said
that the training participants have fulfilled the KKM so that it
is concluded that the implementation of basic level tiered
education for PAUD teachers throughout Medan is effective.

To test whether there is a significant difference
between the pre-test and post-test scores of training
participants is performed using paired t-tests. At a significance
level of 5%, a t-table of 2,045 was obtained, so as to determine
the significance of the difference in the pre-test and post-test
values, the t-count value was compared with the t-table value
of degrees of freedom (N-1). Calculation results obtained
tcount = 13.40 while ttable = 2.045, by comparing these two
values obtained tcount = 13.40> ttable = 2.045 thus HO is
rejected and accepts Ha. Ha's acceptance concluded that there
was a significant difference between pre-test and post-test
levels of basic level education for PAUD teachers throughout
Medan.

c. Reaction and Learning Participants in the Training
and Implementation Process

The results of the participant's reaction questionnaire
on basic level education and tiered training can be seen in the
following table.

Table 3.3 Results of the Participant Reaction Questionnaire
Against the Implementation of Training

elISSN: 2548-4613

b. Training Module 24 6 80,00 20,00
c. Education Learning 25 5 83.33 16,67
Outcomes Test
d. Training
atmosphere in the 24 6 80,00 20,00
classroom
e. Training Method 24 6 80,00 20,00
Average 82,00 18,00
3 | clear | not clear not
Opinions of participants about understanding language used in:
a. Training Materials 27 3 90,00 10,00
b. Education
Learning Outcomes 25 5 83,33 16,67
Test
Average 86,67 13,33

4 | Opinions of participants about the appearance (illustrations,
pictures, layout of images) contained in:

a. Training Materials 26 4 86,67 13,33
b. Education
Learning Outcomes 25 5 83,33 16,67
Test

Average 85,00 15,00

5 interest interest
not not
ed ed

Opinions of
participants about the
interest to attend the N 5 83,33 16,67
next tiered training

Average 83,33 16,67

CI:I, The aspect that was RS:suSc?r?ste Percentage (%)
responded to happy ‘ ot happy ‘ ot
1 | Participants' feelings towards the Training component
a. Training Materials 25 5 83,33 16,67
b. Training Module 24 6 80,00 20,00
c. Education Learning 2% 4 86,67 13.33
Outcomes Test
d. Training
atmosphere in the 25 5 83,33 16,67
classroom
e. Training Method 24 6 80,00 20,00
Average 82,67 17,33
2 | new | not new not
Participants' opinions on the Training component
a. Training Materials | 26 | 4 | 86,67 [ 13,33

Based on the effectiveness criteria in chapter IlI, the
training participants' reaction was said to be positive if the
average percentage obtained by more than 80% was in the
category of happy, new, clear, interested, and interested. The
participants 'reactions were said to be effective if the training
participants' reactions were positive for the implementation of
the training. Based on table 3.3 above, all indicators of the
effectiveness of the training participants' reactions are above
80%. Thus it can be said that all aspects received positive
reactions from the trainees.

d. Product Evaluation

Evaluation of product aspects is explained by
answering 2 (two) research questions. Both questions are
answered with descriptive analysis and narrative analysis
using ideal and empirical average percentages. The percentage
value of the empirical average is then compared to the
research assessment norms that have been established as a tool
to determine the quality of the aspects evaluated, which is then
used as the basis for drawing conclusions whether or not the
indicators of the product aspects are met. The research
findings and data analysis found that the percentage of the
empirical average of all indicators on product aspects varied.

The results of product evaluation data analysis show that all
product aspect indicators are in the middle and good rating
norms. The highest average percentage of 65.95% was
achieved in professional competencies with moderate
assessment norms, while the lowest average of 64.82% was
achieved in aspects of pedagogic competence with moderate
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assessment norms. The ideal score for evaluating product
dimensions is 4440 while the empirical score is 2897 with an
average percentage of 65.3%. 9 This percentage shows that the
overall results of the research on the product dimension are at
the medium rating norm.

1. CONCLUSION

Based on the findings and the results of the research data
analysis, some conclusions are as follows:

1. There is a gap between the dimensions of the product and
the dimensions of the context in the basic level tiered
education program for PAUD teachers in Medan, based on
the participants' ability to master the training material.

2. The implementation of a basic tiered education and training
program for PAUD teachers in Medan is effectively seen
based on increasing the ability of participants before and
after the implementation of the training.

3. The reaction of the training participants during the process
of implementing the basic level education training
program in PAUD teachers in Medan is effective and
provides a positive contribution to the implementation of
the training.

4. Learning (learning) of participants during the process of
implementing a tiered education at the basic level of
PAUD teachers in Medan experienced an increase based
on a completeness value of at least 75 by 86% of all
training participants.

5. Mastery of pedagogical competencies and professional
competencies of participants after a tiered education at the
basic level of PAUD teacher competency in Medan City is
of medium qualification.
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