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CHAPTER I 

INTRODUCTION 

Engijsh is one of the interna~onal languages that i widely used in the world. 

It plays a very important role in establishing the relationship among nations in politic, 

economic, culture, art, science, technology ani:l etc. 'fheiefore, the ability to 

communicate in En~Iish should be well-mastered in order to enable one to comP-ete in 

informed by scientists in English. Thus, it is a truism that many countries choose 

E~lish as a forei~ lan~e and in some countries as a second l~e ana take it 

as one of the subject matters in the curriculum. 

In Indonesia, English is regarded as a foreign language and can also be 

considered as a second lan~~e in some situations which has to be learned and 

to oontinue the study to a hi~er level, E~sh is also demanded. It pro es thad 

addition to his specialization or expertise, the chances to compete become ~ater 

students to use English as a means of 
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communication contextually. Although the English instruction has been one of the 

subject matters in Indonesian national curriculum of secondary schools and 

universities for a Ion~ time, the achievement of the E~lish instruction has not been 

express ideas, comprehend the ·reading texts, answer the reading comprehension 

~uestions, retell the c nt of the text using their own words and relate the content of 

the text to the students' real situation. In other words, the English instruction in each 

with other people. The students are expected to have the language skills to bC their 

life skills. Therefore, the Eopish instruction at school has to be desi~d in sucli a 

way by the teacher so that the learning process is fun and enjoyable and the objectives 

of the learning can be achieved. Teachers have to be able to make the ap~eriate 

learning design for each different basic competence that has to be mastered o~ the 
.. ·- / ' -

-
E!!ilish is very important for their lives. 

The focus of the E~h instruction is discourse competence (Departqt~t of 

National Education, 2004). The discourse competence is C:liiCcted to the ability to 

and written texts based on the socio cultural 
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and use of conversation gambits; reading and writing involving rhetorical 

development), linguistic competence, socio cultural competence, and strategic 

competence. Therefore, the Com.petenc;y, Based Curriculum (Department of National 

Education, 2004) mandates the use of various text tyP,eS (genre) such as descriptive, 

ruuTative, recount, procedure and report and functional text such as timetables, maps, 

invitations, advertisements, announcements, notices and messaaes to build students' 

communicative competence. The inclusion of such text types will not only provide a 

more realistic and reliable means of assessment but also will help to motivate students 

by demonstratin~ how the tar~et lan~e is used in real life situation. Co 

it becomes more important that the actual presentation of the materials slioiiid lie as 

authentic as possible since English literacy level is functional that is the abilitY 

information and reading manuals to be able to operate household appliances. 

An instruction that focuses on teaching text types is called teXt-

proouct of the learning. 1he English instruction develops the four Ian 

the life skills that have to be mastered by the students. One of the aspects is r~ 

3 



Students are expected to have the basic competence in reading that is the 

ability to comprehend the three language functions namely interpersonal, ideational 

and textual as found in any: written text. Unfortunately, the students' ability to use 

them is still far from being satisfactory. The Englisli language teaching in the 

secondary school is not very successful in developing the English proficiency of the 

that most secondary amduates 

Based on the writer's observation. the English instruction es 

instruction is not interestin~ for the students. The leamin~ process and 

achievement of English is not as what is expected. It has not been effec v yet to 

seem not to show real interest in leamin~ readin~ comprehension. This prob em has 

often been at the center of debate among teachers and scholars. There are many 

them is that the teachers are not able to design the reading comprehension instruction 
,; - - -

which is interesting and challenging for the students. It is related to the quality ana 

llie rofessionalism of the teachers in making the instructional design, 

the classroom well, evaluatin~ the achievement of the applied desi~ of I~ and 

making the result of the evaluation as the input for the teacliers in order to make the 
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Due to this phenomenon, the teachers have to improve the quality of the 

learning process. The teachers have to be able to arouse the students' motivation and 

attention in learnin~ re~ comprehension. This is related to the teachers' skill to 

atmosphere of learning that can motivate the students to be involved actively in the 

I~ process as well as create the fun of I~ En~ish. Bes1<Ies. the teachers 

should train the students to read English reading text as much as pqssible and to do 

som~tivities related to the reading comprehension so that they can comprehend 

~ish~ text well. In order to achieve this, teachers have to train the stUdents' 

ability in reading comprehension in accordance with the demand of the curricful 

In the process of reading instruction. English language teachers us 

students how to read. know the meanin& of some words, and answer the 

comprehension questions that usually follow the English reading texts. They: are 

irrespective of whether the students completely understand the reading text or not. 

The teachers do not try to select and devise the interes~ and fac~ texts 
/ 

related to the students' real situation. 

ti "ties and ask practical questions. m 
Accordin~ to Steinber~ (1982:205), readin~ should be made as an e~opllle 

activity for children. This can be done by providing the i.Difruction in the form of 

..,..ifi1~sted in readin~ 

who enjoy what they are doing will learn willingly and '--------
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will show positive efforts. Therefore, English language teacher has to be able to select 

and devise reading-related activities such as information transfer as well as ask 

practical questions that can stimulate the students' thou~t and encourage the students 

to ask questions abOut tlie text since asking questions is one of the most effective 
( 

means of stimulating thinking and learning (Hollingworth & Hoov.er ,1991:83). 

The r~ instruction that applies information transfer ana connection 

questions technique is assumed can motivate the students in learning reading 

co~ension effectively. Both techniques can be applied in the reading instruction 

in order to make students fully understand any readin~ text they read. In-<this case, 

students relate their personal experience and previous knowledge with the iaeas in the 

text. Furthermore, they will think deeply about what they read. Besides, 

arouse the students' attention and interest in leamini readini comprehension. 
- - . 

Therefore, the writer assumes that information transfer and connection questions 

technique can be an alternative that can improve the quality of the process 

achievement of the readin~ instruction;. Both information transfer and connection 

questions techniques are expected to develop the students' general ability in reading 

text they read. Throu~ this analysis, the writer is interested in makin~ them the 
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1.2 The Problems of the Study 

With reference to the background of the study that has been mentioned earlier, 

the writer formulates the problems in the form of questions as follows: 

1. Is there any significant difference on the Students' reading comprehension 

achievement taught by ~ infonnation transfer technique compared with 

Which of these techniques is the most effective one in·improving students' 

reading comprehension achievement? 

.3 The Objedives of the Study 

The objectives of the study are to: 

1. Find out the different effect of information transfer and connection questions 

techniques on students' reading comprehension achievement. 

2. Find out which of these techniques is the most effective one. 

1.4 The Scope of the Study 

Competence factor is very important to 

instructional processes. It is expected that the better the teacher' 

higher the student's achievement will be. One of the teacher's 
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order to direct students' activities to the instructional objectives to be achieved. 

Whereas a method is a way of approaching the class. A teacher, as a resource person 

in the instructional process, has responsibilities regardini the syllabus. Guided by 
- - - - ' ' 

akes a final decision about classroom management. This 

competency is obviously affected by the teacher's educational background. If a 

activities that will focus th~ students' attention on the text. 

l.S The Signifieanee of the Study 

Reading and comprehending are two things which seem to t>e 

teach. This is due to the fact that students do not have the habit of reading. lfo be able 

tion to read is not an eas taSk for teachers. But it is realized 
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The findings of this study are expected to be useful for: 

1. English language teachers to improve the quality of the instructional process and 

the students' achievement, especially, readin~ comprehension instruction. 

2. the 

appropriate instructional design for each different basic competence that has to 

be mastered by the ~nts so that they can minimize the difficUlties faced by 

the students in learning reading comprehension. 

3. Stooents or readers to improve their ability in comprehending a te t. 

4. Other researchers as a reference or comparison to conduct similar researdi. 
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