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1.1 Background
: L_UNIMED
Scientific and tschnological infomfiation written in English ar¢™avar in

large number nowadays

access such information, the"stlidents need to be able to

d written ss N g
p be able to SGV R S
nologica%m ion, the teaching of English in Indonesia“has

giving more attention to the implementation of devel

read and underst

co sion. However, one of the greatest problems is that reading compreh n

mr, senior, and university students in Indonesia are still poor (Sogjoto,

$ﬂdicates that the improvement of the teaching of reading comprehension ism

ential. Consequently, there are several factors affecting reading comprehenp

rding to schema "t_heory.{Rumelharff,: 1980), reading comprehension implie
ction between the readers and text itself. Poor readers relate their scheb

?dge with the new information present in text. Similarly, Carrel (I
identifies that the failure of readers to understand a text is affected by the lack of
know@ of formal schemata (the knowledge about the text such as @Iary,

tence, grammatical, cohesion, coherent organization, etc.) and content schemat

Wicdge aboabjec matter of text). o
relati Ngfi' SCM ct& is one of the

functions finding eld of formal schemata. The term 1esion’ in this sense




lies on the text connectives, which refer to cohesive ties, and help readers recognize
how text are organized, and how different parts of text are connected to each other
functionally or semantrcally, but the students frequently fail to interpret the message

in a text because of their disability to identify the content of cohesive ties.

vement of teaching reading

0

r large spans of text. Simtlarly, a res

ith functional connectives in writing was condu y uetten

In addition, Gurning, Ownie, and Purba (1993) carried out a research d

cohesion. They found that there is a significant correlation between coh o

Wability and reading comprehension. However, in relation to the tmprovemen

gl

ipulating  the teaching of reading comprehension through vocabidar

ﬁing reading comprehension, many teachers continue to focus most!

lepment, recognizing grammar, syntax, enrichment the background knotledge
ete., t&aﬁng with identifying and classifying the content of either grargca] or
lexical cohesion are unfortunately frequent absent from the teaching and learniug

jties. Since t

their ability to rec

comprehend atexi



can be started by teaching grammatical and lexical cohesion by identifying and
classifying the content of cohesive ties through exercises.
In line with this background, this study will be carried out in two major types

of cohesion. The first tyne is grammatical cohesion (includes reference, ellipsis and

substitution, and conjunction: is_lexical cohesion (includes

repetition, synonymy, ard collocation).
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Ther ch problems of this study are formulated as fol ?
a @ching techaiques with grammatical and lexical cohes warcises

%iﬁcanﬂy affect reading comprehension?
WiCh of these techniques is the most significantly effective?
> bjectives of the Study ‘

I Related to the research problem specified before, this study attemptu

zm gate: h
Whether teaching techniques with grammatical and lexical cohesion exefé
951’ gnificantly affect reading comprehension?

b. @ich of these techniques the most significantly effective is. &

search

:4 Hypothesis

In this stuanyp eses are formulated as So
i¢hing techniquesfwi 1rar,aticMIex1 hesion exe




Ho,: None of these techniques is more significantly effective than the others.

Ha,;: Teaching techniques with grammatical and lexical cohesion exercises
significantly affect reading comprehension.

Ha,: One of these techniques is more signi

ffective than the others.

1.5 Significance of tudy

e findings of th ugli
ved oming t roblem when reading the Enghsh te isa
>cted t ul as a trigger and as the grounds for furthe C

onduc * rescarch related to the improvement of the students’ Yeading
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Beside the knowledge of schemata as it has been mentioned in the previou

b nd, there are other factors that cnh_bl'_e”the readers to comprehend a readin

d recognition, syntactic processing, and semantic processing are consider}

as t@ntial sources of difficulties in comprehending reading text (Adams, 19

0). Attitudes and assymption toward reading are also enable to perform readers’

pete ward reading (Davine, 1988:115). Similarly, Sibarani (200&0

es background knowledge, language abilities, thinking abilities, purpose fo

reading ‘and affectiolt ¢

d the factors that aff;

hat 'k oMrel cohesion ¢ so be

considered as one of the sourees.of difficult

However, Lim{2000) also ind



Considering the fact that reading comprehension is affected by many factors,

the researcher should limit the scope of the study. Hence, and in line with the

background, this study is focused only the cohesion.




