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CHAPTER I 

INTRODUCTION 

 

1.1 The Background of Study  

Classroom is a particular room in a school where the lesson and learning 

teaching process takes place. Classroom discourse tends to be a main major 

interaction in the class. It is a central interaction between teacher and students 

because most of time spent in the class is communication or spoken discourse. In 

the other hand, discourse is spoken or written communication between people 

especially serious discussion of particular subject and discourse underpins 

everything that occur in the classroom setting (Rhymes, 2008). 

 The objective of learning English in the classroom based on curriculum 

2013 is to increase students‟ skill in English communication (Nuh, 2014), that 

means the teacher is demanded to have good discourse and enable students to 

communicate in English. It is not easy thing for teacher and students to do it 

because English is still foreign language for them to use in their daily interaction. 

Thus, learning of English at schools can not be said successful because both 

teacher and students are busy with one goal, namely passing on the exam, 

although now the schools themselves hold the conversation exam for the students, 

the national exam is still what the teacher and students are worried about because 

what is stated in the curriculum is sometimes different from what is carried out in 

the classroom (Rini, 2014). 
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Teacher therefore is suggested to plan and design a good material to 

achieve the goal of learning English that able to make students to communicate in 

English through learning teaching process. Teaching activity is a work of teacher 

that helping their students to learn. Many teachers had just focused on method, 

strategy, techniques, and approach in teaching process, however, it is not 

conducive yet to enable students to communicate in English because teaching 

activity is not only giving material to students only but teacher and students must 

be able to share information where there is a good interaction and active 

communication between teacher and students in the classroom when the teaching 

process is going on. In other word, teacher will be able to enable students in 

speaking English if the teacher and students are paying attention to the importance 

of both communications in classroom. 

Face to face, talking, conversation and language that teacher and students 

use to communicate with each other which most teaching takes place in the 

classroom is can be considered as classroom discourse. Discourse happens inside 

classroom tends to be different from what was going on outside of classroom. The 

process of classroom discourse is not same like social discourse which used in 

their daily interaction, for instance, in life of social discourse, teacher and students 

are not expected to hands up if they wish to speak up or raising question or giving 

suggestion and comment, however teacher and students uses discourse as a tool of 

expressing their request, demand, ideas, and wishes. Without discourse it is hard 

to imagine how teacher can interact and get along with students in the classroom.  
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Classroom discourse is normally considered as „formal‟ if the teacher want 

to teach, they should wear formal uniform, should behave and use polite discourse 

when they have interaction one each other. The students also should do the same 

things if they want to come in and come out from the classroom, they should say 

„greeting, having excuse in advance and usually raising their hands if they want to 

ask questions or to give a comment and to suggest a suggestion. it is unlike 

ordinary conversation, teacher are rarely ask question to which they do not know 

the answer, however, teachers‟ question in the classroom is normally want to 

know the students‟ capability, to repeat and test previous lesson but in real time, 

people generally ask questions to find out something they do not know. All those 

activities are done by discourse between teachers and students in the classroom. 

Classroom discourse analysis has a important role in development of students skill 

in communication. Rymes (2008:5) stated that there are four reasons why 

classroom discourse is important to be analyzed; 1. Insight gained from classroom 

discourse analysis have enhanced mutual understanding between teachers and 

students, 2. Teachers have been able to understand local differences in classroom 

talk going beyond stereotypes or cultural generalization, 3. When teachers analyze 

discourse in their own classroom, academic achievement improve and 4. The 

process of doing classroom discourse analysis can itself foster an intrinsic and 

lifelong love for the practice of teaching and its general life affirming potential. In 

line with that Sinar (2007:2) added and commented that teachers‟ discourse will 

enable the students develop through activities in the classroom. Furthermore, 

Marshall (2012) also argued that classroom discourse can affect various aspects of 
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student learning in science. In the same way, as teacher who teaches in the 

classroom, they are demanded to utilize classroom discourse to keep engage 

students on communication practice, to enhance and evaluate their communication 

skill. 

The model of analysis will be used in this study is Sinclair and Coulthard 

(1975), he developed a model of classroom discourse involving a series of ranks 

and levels arranged in hierarchical order. A structure of three-part exchanges: 

Initiation (I), Response (R), and Feedback (F), known as IRF. The example of 

classroom analysis, as follow : 

Teacher : Good Morning (Initiation : I) 

Student : Morning (Response :R) 

Teacher : Good, thanks (Feedback : F) 

These three moves above, the teacher‟s initiation, the student‟s response 

and the teacher‟s feedback, consist of an exchange. Sinclair and Coulthard 

proposes that in teacher-student interactions, the response part of the exchange 

was typically followed by a third move on the teacher‟s part. This move consists 

of an evaluative commentary on the students‟ response, which they termed as 

feedback. This feedback move is a function of the teacher‟s power to control 

language and meaning since it signals what is to be viewed as relevant knowledge 

within the discourse. The IRF sequence has been widely accepted by the 

researchers as a beneficial category to analyze the classroom discourse.  

Based on Dailey (2010) in his previous result study that examining 

discourse exchange structure; Initiation, Response, Feedback (IRF) through 
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Sinclair and Coulthard‟s model can provide a better understanding of the roles of 

the teacher and students, and how these roles are created and maintained by the 

language used, by observing the roles through the discourse, they can see how 

teacher and students use language in order to interact. Once teacher understand 

how their language affects their role in the classroom they can begin to use 

language more consciously. This type of analysis can help teacher become aware 

of how communication is transferred from teacher to students as well as become 

conscious of the functions and structures of the language and as a result how 

language affects classroom discourse. Anyway, in his data finding, he is still feel 

difficult to analyze part of classroom discourse when teacher only use his non 

verbal gesture to initiate and students response by verbal. Thus, he suggests this 

study is interesting to proceed by other researcher.  

However, the fact, based on researcher preliminary observation in 

particular school that there is a teacher who does not aware and care with the 

importance of classroom discourse, but he just focus on English grammar (The 

teacher only teaches a subject; tenses by without caring whether the students are 

able to speak or not) and one teacher focuses on the subject or lesson only without 

caring of discourse analysis such as raising question, listen to student‟s response 

and giving feedback to students answer whether the students reply is appropriate 

or inappropriate, such as the following data : 

Teacher  : Ok, my students, ok my students! (I) 

Students : (No response)  

Teacher : Last week, we had studied about passive voice, now we  

  : we will study about “Bargain” 
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  : Do you know what does it means by “bargain?” 

Students : (No Response) 

Teacher : it‟s mean Penawaran (I) 

 

From the data above that teacher is not belong to Sinclair and Coulthard 

model because it is not found any exchange of IRF along their dialogue. In other 

words, the teacher is busy with his business and his goal is only to give material 

and there is no evaluation. In line with matter above, Nicholson (2014) it was 

found that in the more traditional, teacher-centered classroom structure that was 

seen in the first half of the analysis, there was a high reliance on display questions 

and that these questions largely resulted in limiting student exposure to all the 

functional roles of communicative discourse. It was seen that in these types of 

discourse student output was low and, where it did exist, was largely confined to 

the response act in between the teacher opening elicit move and follow-up move. 

his analysis showed that discourse which followed the structure of the Sinclair and 

Coulthard model relied heavily on the use of display questions by the teacher and 

this produced low student output that was limited to only response acts in 

answering moves. Therefore, it is still interested to conduct the proceeding 

research which related with classroom exchange structure because from his recent 

analysis, he found the model to be useful for understanding classroom 

communication as it is an effective tool for seeing the roles classroom participants 

play is applying IRF structure model. It is enumerated by Yu (2009) in his 

conclusion of study that he strongly believe that the Sinclair & Coulthard model 

(IRF) and the accompanying analysis has been valuable on a professional level for 
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understanding classroom communication. If they want to prepare their students for 

real-world communication, they need to develop awareness of the language 

produced inside the classroom and the types of roles that they might possibly be 

limiting their students to communicate.  

In other case, one teacher does not use English discourse in teaching 

English, it is stated by Simbolon (2014:01) in her recently study that English 

teacher and student are using source language a long their learning teaching 

process, they forget that the objective of teaching English is to enable students to 

be able to speak or communicate in English. And also he claims many teachers, 

especially English teachers, who teach English in school, almost do not teach in 

English. They focus on their attention on the transformation of academic 

knowledge or skills in source language.  

Therefore, one of the most important to view intensively in this study is 

The analysis of classroom discourse structure in the teaching process because 

when both teacher and student can use and utilize the opportunity in the classroom 

as well as possible, thus, they will be easily to master English as a tool of 

communication in their daily classroom interaction.  

Based on consideration above, it may now realize how important it is to 

study classroom discourse analysis to help and make students able to 

communicate in English. Walsh (2011:35) argues that one of the most useful ways 

to help teachers develop and improve their professional practices is to place 

classroom discourse at the centre of the process. By helping teachers understand 

interactional processes more fully and by getting teachers to study their own use 
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of language and its effects on learning, it is possible to greatly enhance deep 

understandings of classroom processes, thereby improving the quality of both 

teaching and learning. In line with point of view above, Simbolon (2014:5) sums 

up in her current study that to get students able to communicate in English at 

school; there should be teachers who have good discourse in English. 

 In accordance with this background, language teachers need to conduct 

classroom discourse Analysis as a tool to improve their own teaching quality and 

most importantly the education of their own students in general, therefore, the 

researcher want to carry out the research about the analysis of classroom discourse 

structure in MTS Negeri Rantauprapat in Labuhanbatu. Through this research, it is 

hoped can provide contribution and new finding that classroom discourse will 

give impact to enhance and generate teachers‟ quality and students‟ outcome. The 

researcher chooses the school is because it is model for other school in 

Labuhanbatu.  

 
 
1.2 Problems of the Study 

  Based on the background of the study, the problems of the study are: 

1. What are the structures of the classroom discourse? 

2. How is the classroom discourse realized by the teacher and students? 

3. Why is classroom discourse realized is the way it is? 
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1.3 The Objectives of the Study  

  In relation with the research problem above, this study has three 

objectives: 

1. To describe the structures of the classroom discourse. 

2. To explain how is classroom discourse realized by teacher and students. 

3. To discover reasons why is classroom discourse realized is the way it is. 

 

1.4 The Scope of the Study 

To avoid of broad discussion of the study, the researcher need to make 

scope of study. The study simply confines and focuses its investigation on the 

classroom discourse structure in Junior High school students. The specific 

investigation and discussion of this study are accordingly in line with the research 

problems under study which simply encompass: (1) a description the structures of 

the classroom discourse. (2) Explanation how is classroom discourse realized by 

teacher and students when the process of learning and teaching based on IRF 

(Initiation, Response, Feedback) model which pioneered by Sinclair and 

Coulthard theory. IRF structure consists of five classes; 1. Lesson, 2. Transaction, 

3. Exchange, 4. Move, 5. Acts.  

 

1.5 Significance of the Study  

After this research is done, it is suggested it can contribute and provide 

some benefits, there are two significances for this study, among which are as 

follows: 
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1. Theoretically 

The result of research study is expected to enrich the previous theories 

about classroom discourse analysis and will contribute to the development of 

discourse. In addition, its findings can be reference for further studies. 

2. Practically 

The findings of the present study are expected to be great practical 

significance to the English teachers, especially to those who are interested in and 

concerned with the structure of classroom discourse analysis. This study will also 

give the view and current consideration to other researcher that the research has 

contribution in analysis of classroom discourse structure. Then, it can be utilized 

as references and update information and knowledge in carrying out a related 

research topic. 

 

 

 

 

 

 

 

 

 

 


